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» High Academic Expectations and Achievement
* Open, Constructive Communication
A Clean, Safe, Quality Facility
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Explanation of Acronyms
The following acronyms are used in this document.

Acronym Explanation
ADM A Day’'s Membership
APQC American Productivity and Quality Control
ASCD Association For Supervision Curriculum Development
ASQ American Society for Quality
BCSC Bartholomew Consolidated School Corporation
CAP Curriculum Alignment Process
CEA Columbus Educators Association
Cic Continuous Improvement Council
CCIC Corporation Continuous Improvement Council
CCP Connected Community Project
CIP Continuous Improvement Process
CLASS Connected Learning Assures Student Success
CQI Teams Continuous Improvement Quality Teams
CPF Capital Projects Fund
D& F District and Facilities Committee
FAC Fiscal Advisory Committee
GQE Graduation Qualifying Exam
HAT/VAT Horizontal Articulation Team/Vertical Articulation Team
HEES High Expectation Equals Success
HEO High Expectation Objectives
HSSSE High School Survey of Student Engagement
HVAC Heating, Ventilation and Air Conditioning
IASP Indiana Association of School Principals
IAPSS Indiana Association of Public School Superintendents
IDOE Indiana Department of Education
IMLEA Indiana Middle Level Educators Association
IRA International Reading Association
ISTEP+ Indiana Statewide Test of Educational Progress
LEP Limited English Proficiency
MBS Megabytes
NAB National Alliance of Business
NCE Normal Curve Equivalency
NEA National Educator Association
NCLBA No Child Left Behind Act
NCTM National Council of Teachers of Mathematics
PASS Positively Absolutely Special Staff




Explanation of Acronyms

PBIS Positive Behavioral and Instructional Support

PDCI Plan, Do, Check, Improvement Cycle

PEP Personalized Education Plan

PL 221 Public Law 221 (Indiana’s Accountability Legislation)
PMP Preventive Maintenance Plan

PMS Performance Management System

PDP Professional Development Plan

PTC Parent-Teacher Conference

PTO Parent-Teacher Organization

SMART Goals Specific, Measurable, Aligned, Realistic, and Time-Bound Goals
SIP School Improvement Plan

SSP Student Success Process

SSS Staff Satisfaction Survey

SWOT Strengths, Weaknesses, Opportunities and Threats
TCS Test of Cognitive Skills

UDL Universal Design for Learning
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Columbus North High School

Columbus North High School is a grade 9-12 pubightschool located in Columbus, Bartholomew
County, Indiana. The population of Bartholomew Ggus approximately 68,000. We are 40 miles
south of Indianapolis and consider ourselves thieaibnal gem of Southern Indiana. Our
community is diverse and our community connectiamsglobal. We have a student population that
boasts over 20 different languages as their tstjliage.

To meet the educational needs of our students (pbpo: 2057) we offer multiple pathways to
success. We include programs for all studentseacdurage them to stretch themselves as they
become active participants in their education. @fterings include Career and Technical Education
programs, a New Tech High School, a full array ioeFArts courses, a Global Studies pathway,
Advance Placement, alternative educational deliggss, many college dual credit opportunities, and
a variety of community partnerships.

Our staff of 180 includes everything from certifigéchers to cooks and custodians, each with aedesi
to do what they can to make CNHS the best it canAsepartners in the educational processes, they
collaborate in their efforts to prepare our studdat whatever post secondary pursuits they want to
pursue.

Our graduation rate of 88.9 % is five percentagatpdiigher than the state average and is
representative of the cross section of our studedy. Our attendance rate of 95.7 % is in lindwit
state averages and a testament to the focus oungoity places on education. Our SAT scores 1067
and ACT scores 22.4 are above both State (SAT; 8G9 22.3) and National averages (SAT:

1017; ACT: 21.0) while at the same time the petags of students taking these test is also above
State and National averages.

In 1972 Columbus High School was facing an overtetjon issue. Bartholomew Consolidated
School Corporation built our sister school, ColusmBiast High School, to relieve this issue. At that
time Columbus High School became Columbus NortthEghool. Although Columbus North has
adopted a more traditional design, it still pronscé® emphasis on being open and flexible in owler t
meet individual student needs. Currently, we Haweademic periods a day of 45 minutes. Students
are expected to enroll in either 6 or 7 acadenassgs with lunch and at least one resource period t
complete their day.

The goals of our building, our departments andteachers revolve around the BCSC goals of
Literacy, Diversity, and Universal Design for Leexgn (UDL). We focus on not just standardized
testing to gage student performance and improverbahtmore importantly we value the “soft skills”
of decision making, creative thinking, collaborati@and presentation.

CNHS depends on strong family, community, and ssrsupport from active partners—including
suppliers, community organizations, parents andntelers—to attain its goals. They participate on
school and district improvement teams, advisorymittees, and specific task forces, working side-
by-side with staff on school initiatives. We arerently in a strong partnership with a recentiative

of a “Healthy Community” and are exploring waysagsist our students in making “healthy choices.”

With a strong foundation, our students and stafklfmrward to moving upward and onward in making
a difference in the world around us.



The Bull Dog Way

What defines Columbus North High School? Whahésrhantle that we accept, wear, and
expect? What can we point to and say, “This is weare, what we do, and how we do it.”
In a phrase, we call it “The Bull Dog Way.”

The “Bull Dog Way” means many things but at itsecdrhas the expectations of doing the
right things, in the right way, for the right reaso

The “Bull Dog Way” incorporates a positive behasiapproach of Respect, Responsibility,
and Relationships, with specific habits of mindtflead to success in every endeavor.

The “Bull Dog Way” is less about high grade poineeges and more about knowledge
acquisition. Itis less about A’s and B’s and mabeut applying the skills of creative
thinking, good decision making, collaboration, gnd—the determination to finish the job,
no matter how hard it is.

[ The Bull Dog Way\
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Leadership
1.1 Senior Leadership

The Leadership structure of Columbus North Highdstlaligns with and has responsibility for the
other six categories of the Baldrige improvemesteay. CNHS has developed a culture that shares
leadership among administrators, teachers, suppadff students (internal focus) and important
external stake- holders (parents, business and coityrmembers).

At CNHS, our leadership system (see Figure 1.51¢sponsible for setting the future directionhaf t
organization and checking to ensure that our ugidjoals are aligned with our corporation High
Expectation Objectives, (HEOSs) or corporation godarther, we are to determine if our established
goals have been achieved through our self-chede-cttee Plan, Do, Check, Improve cycle. Building
principals are to also ensure that our action ptaascarried out as developed and that continual
improvement becomes a part of CNHS’s organizationklre.

BCSC School
Board

Superintendent
|

Fig. 1.1-1
1.1.a Vision and Values

I | 1
Director of
BCSC Cabinet Secondary CCIC
Education

Principal

Assistant
Principals

|
I I !
Department incipal’
Chairs and Building CIC Pincipal's
Coordinators
1
. - | |
_ _ Goal Action Student

The Columbus North Leadership Team provides a fraonefor CNHS to meet our expected goals.
This is done, in part, by annually submitting oeh&ol Improvement Plan based on the Baldrige
Criteria. Our leadership team then prepares alddtplan for the direction given by the district
leadership. The vision, values, mission and ga&sre basis for all decision-making and operatibn
CNHS. Fig. 1.1-2 articulates our vision, coreuwes, and goals.




Fig. 1.1-2

CNHS Mission

To achieve educational excellence for all learners through continuous
improvement, professional growth, and accountability.

CNHS Vision

BCSC is a world-class community learning system.

CNHS Core Values

* All students can learn

« Culture of respect, fairness and trust

« Focus on student learning and achievement
« Data and research driven decision making

e Community collaboration

« Visionary leadership

« High performing staff

« Aligned continuous improvement process
 Safe, healthy and well equipped learning centered environment

« Fiscal responsibility and efficiency

CNHS Goals

1. High Academic Expectations and Achievement

2. Open, Constructive Communication

3. A Clean, Safe, Quality Facility

Our vision and values are read and displayed thouwtgthe building and in classrooms to remind staff
members and students what is most important fowth& of CNHS and the BCSC system. We call it
our3R’s. The student handbook also contains the
CNHS mission and objectives. The information is
shared with external stakeholders through our
website www.bcsc.k12.in.us/northiysbrochures

and other publications to parents, businesses and
community members. The principal has an open
door policy and is fond of sharing with all thataas Regpeg‘_—t

building we will not walk on “egg shells.” As a i
public school in the State of Indiana we take our RESDD ﬂSIbIht}f

Relationships

Columbus North-High School




ethical and legal obligations to our stakeholdens/\seriously. Annually we submit a variety ofdég
documents to the State Department of Educatiom tooimpliant with multiple measures and reports.

1.1.b. Determining Student Skill Needs

CNHS determines the skill needs of the student jadipn through a variety of resources. Data
collected from End of Course Assessments (ECA’d)ather skill performance tests (PLAN, ACT,
PSAT, SAT) are used to determine curriculum deficies and strengths. The building is invested in
using the latest educational research, such adah#s of Mind protocols, Universal Design for
Learning (UDL) and Positive Behavioral and Instroighl System (PBIS), to further determine and
meet the needs of our students.

All curriculums is aligned with the current IDOEast¢ standards and filtered through our community
standards and culture. We work closely with thep@fram, a multiple county coalition that provides

career and technical education to meet studentsneBaey are housed in ur building, and we use thei
data to assist us in determining the job markeisséur community demands

1.1.c. Promoting Workforce Excellence

PLAN: DO _
. X _ Fig.1.1-3
| o CNHSmonitors workforce performance results

continually as new data is made available, by agsing

Plan Deployment Deploy the
Process a Plan, Do, Study, Improve process (Fig. 1.1-3)
Improvement decisions are frequently data based and
processes can be changed by adjusting expectatipims
the case of positive results, adjusting goalsingettew
standards and recognizing best practices.
ﬂgff’jﬁf;% CHECK: - | - |
Standardize 1fye KEsriftor Brogress The principal and_ assistants to the principal, @Imth
Analyze and the CIC, goal action teams (GAT) and departmenirgha
Goal Not Met? Make Adjustments regularly review the data listed in section 2 a$th
Try New Strategies document. These goal reviews are led by the Ch@. T

CIC then shares the building’'s goals in faculty timegs
with a focus on the different stages of developntler@ughout the learning system. At each meeting
they focus on one goal that had been completedihat@vas continuously improving, and one that
was beginning.

1.1.d. Promoting Student Excellence

Student performance results from national, statel@ral assessments are reviewed on an ongoing
basis. These include ECAs, ACT/SAT Scores, SdPiofect Results, Subject grade reports, PBIS

involvement and skill demonstrations and are adlou® determine the skill level of students. Data

showing the results are found in Section 7 ancappendix.

Within our learning system we celebrate studentasg by promotional outreach such as: Honor Roll
lists, Academic Top Ten Graduates, selecting aestudf the Month in various departments, drawing
monthly recipients of PBIS rewards and bell-ringagdebration at the completion of each student’s
senior project.



1.1.e. Promoting Leadership Skills of Workforce

The CNHS administrators, teachers and staff aredted to developing and improving their
leadership.

The Administrators meet monthly for professionalelepment with their corporate peers. This
development is presided over by the corporationfeddor of Secondary Education. Semi-annually
the administrators meet formally with the DireabdiSecondary Education to review their goals and
have meaningful conversations around progress @adi@ext steps.

Tenured teachers annually submit professional dr@hns to building and corporation administration
yearly. These plans reflect the continuous impnoset actions to be taken by the teacher in alignmen
with departments, school and corporation directives

Non-tenured teachers are reviewed semi-annually avitemphasis on meeting the basic teaching
skills necessary to be a successful teacher. Beampbasic teaching skills would include but bet
limited to: student/teacher interactions, pareather interactions, classroom management skills,
collegiality and collaboration skills, decision nads skills, and creativity.

Support staff is reviewed annually with an emphasipast performance related to specific work
assignments. Deficiencies are addressed and oddlie improvement plans are discussed.

1.1.f. Inclusion of Stakeholders

The primary way leaders create a sustainable argaon is through the involvement of all pertinent

stakeholders in assessing what is going well, wkatls improvement, what plans need to be put in

place to improve, and how progress will be deteediinEveryone is important and needed to be the
best that we can be. Once the goals and misseodearly established we all work together to be t
they are achieved.

Community stakeholders are encouraged to be apatir educational and extra-curricular processes.
Stakeholders typically gravitate toward groups wteeir student(s) are involved or in areas where
they have a personal interest.

Our leadership group communicates our mission &idrvalong with desired outcomes with all in
our organization by using the departmental strigctivat is in place in our school. Additionally, we
have department chair meetings, CIC meetings, atutly meetings where we share this information
with all parties in our building.

North’s CIC contains not only building administatiand teachers, but parents, support staff,
corporation administration and community membésir Site Council, which hears and approves of
new course proposals, includes students in keyiposi Our extra-curricular and co-curricular
activities (such as athletics, band and choir) h@arent and community volunteer boards to aid those
areas of our learning system with both financial Boman resources. The North administration works
closely with a newly developed alumni foundationlpnging stakeholder involvement in our

building’s success.

1.1.g. Continuous Improvement and Innovation

A vital organization must continuously be improvioigperish. CNHS uses our Plan, Do, Study,
Improve process (Fig. 1.1-3) at all levels of thgamization to insure continuous improvement.



Beyond that, North is defining a world class comrtylearning system. What follows (Fig. 1.1-4) is
an illustration to graphically represent that inabon.

Fig. 1.1-4
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Key Beliefs Core Values

*Every learner: All students can learn
v'can succeed ) *Culture of respect, equity and trust
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1.2 Evaluating and Improving Leadership

1.2.a. Leadership System Evaluation

The leadership at CNHS is evaluated at least oryemia Principals are evaluated formally by the
Director of Secondary Education twice a year aorimally on an ongoing basis. A copy of the

evaluation instrument used is found in the Apperdithis document. This is a very reflective prege

that causes the principals to stretch themselvessdsuof their comfort zones. It is designed ttphes
meet the qualities of the best schools in the egunt

Assistant principals and department leaders alsdhis same document and meet with the principal
annually to review what they have done and ideradions and processes that will assist CNHS to
become the best it can be.

This approach to evaluations allows us to be preaat identifying our limitations and in planning
ways to improve what we are doing. This also aflas to have improvement plan practices in place

when gaps are identified. We feel that if we axeaptive in our approach it will allow for more
efficient course corrections and better learningstaff and students.



1.2.b. School System Evaluation

Data from HSSSE surveys taken every two years gecsiudents from our school an opportunity for
anonymous feedback relative to the services anthtipes of CNHS. Informal data gathering such as
e-mail communications and one on one conversatiovigee feedback from teachers, staff, and
parents. In addition, the principal, assistaotthe principal, and CIC monitor services and op@na

at monthly meetings. We discuss topics that dexvaat to our building and create goal action teams
to review and revise various items as needed. effe®mmendations are then submitted to the CIC
as a group and reviewed by this larger body. @pgeoved, we share our findings with our staff and
begin to explore collaborative ways to implemend sacommendations.

1.2.c. Workforce Performance Evaluation

The evaluation for our student learning systenaspsofessional growth process that ties teacher
growth and development to the building and distymals. All teachers must complete plans for their
growth that are aligned to the goal of studenteaatinent. The goals are kept both electronically and
as a hard copy in the staff members file. Each tfeabuilding principal reviews the teacher’s goal
for alignment and applicability. Often there arscdssions with the teacher and/or departmenthair
as to how this goal will enhance the performanatauiture of CNHS.

Support staff members are evaluated annually thrautgrview with their direct supervisor. This dat
is recorded and sent to the central administratiians to address gaps in performance skills are
discussed and organized on an individual basis.

1.2.d. Student Data and Performance Evaluation

Student Data and performance results are usedpimyra school systems. As shown in section 7 of
this document, we collect data that we believe gl us make a positive difference in the livds’ o
our students. We also collect data that is regddsy IDOE to share with our stakeholders. Thisd
is shared with our department leaders, our staffstudents and our parents/community. This
transparency allows for healthy conversations alldhe data. Often it is helpful to share with our
community the goals of IDOE thus clarifying our wrajocus as an educational institution for them.

1.1.e. Action Plans for Improvement

Once we have analyzed the data as department ¢eadldias a staff we then begin to write “action
plans” that will help us to identify the type of vkahat we need to focus on. This most often takes
place in the form or an instructor’s or departmefgsson plans. We balance meeting the standards
and teaching skills that will best assist our stuglevith being successful in their futures. Ou€Cl
also helps with this work as requested and neegedibstaff.

Each plan has a timeline for completion. A godhaut a timeline is just a wish. We also ask for
project leaders to hypothesize on the result¢hely write the action plans (goals) properly the th
expectation is that they will improve school angbiove our learning systems.

1.2.f. Community and Social Responsibility

As with any public institution we have a respongipio our stakeholders. We are governed by a
seven member elected board which oversees thefdattions and policies of our corporation. At
CNHS we realize our duty to our community stakebdd We know that we serve as role models and
take active roles in civic and community organizasi that impact our students and families. This
participation provides opportunities to gather ingad build relationships in the community.
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CNHS supports many local organizations that in help the students and families of our students.
These organizations coordinate many social progeardsve are able to provide support to the
member organizations as needs arise. A partialdistf agencies supported are:

Bartholomew County Public Library
Big Brothers Big Sisters

Center for Teaching and Learning
Childhood Connections

City of Columbus

Community Center of Hope
Community Education Coalition
Council for Youth Development
Family School Partners

Flat Rock-Hawcreek School Corporation
Foundation for Youth

Headstart

Heritage Fund — the Community Foundation of Bartholomew County
Indiana Business College

Irwin Financial Corporation

IUPUC

Ivy Tech Community College

Kids Commons

St. Bartholomew School

St. Peter’s Lutheran School

Turning Point

United Way of Bartholomew County
Volunteer Action Center

Volunteers in Medicine

Two examples of the support we give to key comnesigroups are: The Literacy Task Force and the
annual Student Assembly Can Drive.

The Literacy Task Force recently held a Literacgtival with over 1000 people attending and the
agencies listed above participating. The task fantlealso get 1000 volunteers to spend 2 hour$ait
student each week acting as mentors to improvadiyeskills. Through this program volunteers assist
at risk students with their reading skills on adiwdual basis. A complete description of the long
term goals and action plan are available upon qii@is is an ongoing program that we are proud to
support.

For the several decades our Student Assembly dgrarghnizes and carries out a can drive of
tremendous significance to the entire BCSC communiit just CNHS stakeholders. This effort last
year garnered over 20,000 canned goods and seleusland dollars to help feed those in the
Columbus community during the holidays. The mowag used to purchase perishables such as bread
and chickens. These purchases supplemented thedcgonds that each family got. This has been a
long standing project that has spanned the lagtrakgiecades. It has been a huge success and has
resulted in providing thousands of hours of worl gans of thousands of dollars for not only our at-

risk populations but for other community organiaat that provide services for those in need in
Columbus.
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2.0 Strategic Planning

The strategic planning process at Columbus Norghtbchool involves every staff member to one
degree or another. Annual planning actually begirtke spring of the previous year when we do two
things. We first have each department chair ordioator meet with a subgroup of the CIC to review
as a “Critical Friends Group,” the goals set fag ithool year and the progress toward achievingetho
goals. Goals must be centered on one or morarahoee building goals. They must also align with
the corporation goals focused around 1) Diver@jyJDL practices, and 3) Literacy. (See section,one
Fig. 1.1-2) From this meeting we provide feedbaokfthe CIC to the departments on what we see as
the strengths and limitations of those goals.
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Fig. 2.1-1 STRATEGY DEVELOPMENT PROCESS

We lost our annual spring half day for professiat@lelopment time this year due to changes in the
IDOE practices. As a result each department wodkgkntly to find time with which to formulate
goals for the next school year. The new “Criti€Eaends Group” reviews assisted in making this
possible. To help our department leaders, we geoaitemplate that is based on the PDSI format.
(See appendix 4-A) Each department must subngoidds on that template. We then schedule
throughout the next school year, reviews as ne@atesl minimum they are quarterly reviews), for each
department to check progress toward their annua(g)o Adjustments are made as needed to stay
focused on the goals set.

2.1 Strategy Development Process

2.1.a (1) OVERALL STRATEGY DEVELOPMENT PROCESSh&CNHS strategic planning
process begins in the last quarter of the caleyelar. It begins, as noted above with goal repgrtin
and setting in the spring and then continues witidlaeview of the departmental goals. Projection
are set and cascaded to leaders within the buildhmg in turn, develop site and departmental plans
that align with both building wide goals and distigoals. Results are then monitored quarterlglory
CIC.

First Quarter: During the first quarter of the school year thimétpal, the Assistant Principals, the
department chairs and CIC review the goals, haseudsion around and collaborate on any aspect of
the goals. A part of that review involves havimmeersation around the district’'s HEO’s, Missiom an
Vision by the Board of School Trustees and thediug’s vision, goals, and goals.



The building principals have the responsibilityre¥iewing the district vision and ensuring that our
building level goals align properly with their HE©’ This process occurs during the late summer as
we prepare for the opening of a new school yeaputland ownership of the goals by key leaders and
staff is vital and necessary for proper organired! alignment.

Following the review of our goals by our buildireatership team input is shared with other key
decision-makers in the organization. These leadelsde the building principals, the deans, the
guidance department, our department chairs andlz@dors, the Administrative Leadership Team,
the Columbus Educator’s Association Leadership Teard site- and program- Continuous
Improvement Councils. Feedback is sought fromeheadership groups.

Second Quarter: During the second quarter, the Superintendenhgala district improvement plan
to the Board of School Trustees for approval. Uagpproval, the plan is communicated to key
decision-makers in the organization for deploymeértiese leadership groups work with their
constituents at the site- and program-level to gwplans prior to June 1st. This mechanism emgsure
alignment of site plans with the district plan. IBaling a state requirement to publish annual
organizational performance and financial dataB8&C Community Report Card is printed each
August in the local newspaper.

Trend data is used to graphically illustrate orgational performance, for example, student
achievement for the current year and comparisopset@ous years. Results are also compared with
those of selected similar schools.

2.1.a(2) OTHER FACTORS: Other relevant elemantsa key consideration in the performance
review and strategic planning process. They windlide demographics, stakeholder feedback, and
shifts in technology. The analysis of the sustailits of the strategy development process as all
our ability to execute the strategic plan is vital.

Demographics

A close look at the demographic data around Colemborth High School shows a steady shift in the
make-up of our students. We have increased thdeuaf students that we serve in the following
special sub-populations: students with specigldage needs, students qualifying for economic
assistance, and students served through specigdteoiuor 504 plans. These increases have bean on
steady incline over the past 6 years. This slaift &ffected the level of our performance on
standardized tests and has challenged us to fivdvag/s to meet the needs of all our students.

Stakeholder Feedback




A variety of approaches are used to survey keyesialklers (questionnaires, open forums, plus/delta
feedback, and classroom-based root cause analgtiglgnts, parents, staff and others are involved
informally and formally on a yearly basis. In attwh, national, state and local stakeholders pm@vid
CNHS various kinds of data as follows:

» State and national test scores during the firsttqua

* Input from various stakeholders (such as questioesmifrom Parent-teacher conferences)

* Regulatory requirements from the Indiana DepartrogéBducation

» Satisfaction data from the HSSSE Survey of students

» Site based inputs and data

Shifts in Technology

As the technology landscape continues to changaraever looking for ways to utilize those
changes to enhance our ability to serve our satmoimunity. As is the case in many fields todag, th
speed at which the available technology changgsemter than our ability to acquire and use that
technology effectively. We have competent stadt ttan use advanced technologies. And we do
attempt to use it and are always willing to usetwtaare afforded, but realize that it is a difficu
proposition for us. We have secured some granemtmassist in this acquisition, but are open to
additional ways to improve our technological captés.

Additionally we struggle with allowing some techagy in our building simply because of the
dualistic nature inherent in its functions. Studese of technology is often more advanced than our
staff. Their ability to use current technologies things other than educational purposes sometimes
disrupts the educational setting.

We are looking for meaningful ways to use techn@sguch as cell phones and i-pods for increased
educational purposes. We have as a district tdobgy goal the implementation of 1-1 computing by
the fall of 2012. We have already had one departmaopt a digital platform for textbooks. They are
truly pioneers in this endeavor and a model for segondary school in America. Other departments

are looking to follow this example as their turm fextbook adoption arrives.

Paradigm shifts

The CIC initiated a change in the membership of ©@l@clude more members from different
departments as per suggested by CEA. It suggdsaedembers serve a three year term, but in the
interest of sustainability, members wishing to awn may do so.

An important factor in goal setting is the abilibyupdate and change goals as demanded by new data
and trends. CIC has adopted a new procedureaw diépartments to update and change goals (set in
the previous spring) in the fall for the new schgehr. This allows goals to be developed, adapbed
even re-created in summer workshops and plannsgises or through assessments of the new student
trends. This creates capacity for this successfetution of the strategic development process.

Additionally we are now moving toward goal settegya goal may be achieved. If a goal is reached
during the course of a school year we do not wamtdit until the next year to start a new one.



2.1.b. Strategic Objectives

2.1.b (1) KEY SHORT-TERM AND LONG-TERM OBJECTIVESENHS goals, strategies,
measures and action plans are developed in thextarftthe district-level High Expectation
Objectives.

Our key strategic objectives or goals are centarednd literacy, pathways/diversity, and the
Universal Design for Learning (UDL).

North’s specific strategies to meet these goaludethe use of Academic Vocabulary, the use of
Arthur Acosta and Bena Kallickidabits of Mind and the development of a school plan utilizing a
Patin’s Grant. Last year our work included Wornsalork “Fair Isn’t Always Equal.” This work
discussed proper and appropriate assessment sgteg

We align our key building strategies to distrigtiatives in this way:

1) Literacy > Academic Vocabulary, Assessment, and Curriculuapping
2) Diversity > Habits of Mind, Assessment, and PBS
3) UDL > Professional and Small Learning Communities asseAsment

Development of departmental goals within each e$éhareas requires input and analysis of multiple
stakeholders during the course of each year. froigides key leaders time to align site and program
plans with the district plan prior to the beginnimigeach new school year. Stakeholders, teacaeds,
senior leaders share responsibility in developimeggoals for each department. Departments report o
progress in each quarter to the building’s CIC.

An executive summary of our specific GAT goalstesytrelate to our department and team objectives
are as follows:

Executive Summary
2010-11 Departmental Goals

Athletics—The AD’s will help coaches become more aware wdisit athletes with diverse
circumstances and also help them (coaches) be twlerant towards these situations. (Diversity)

Band—Research and develop curriculum to study majorpmsars of Wind Music. (Literacy)

Business— The freshmen students need to learn about themitepstyle, personality type, career
options, courses of study, and college or workptau®ces that will make them successful and align
with their skills, interests, and core value@JDL)

Choir— To provide the opportunity to ALL CNHS to earfiirze arts credit in a general music course
(Literacy)

Deans—The deans have multiple goals all dealing withrowing the climate of CNHS and centered
about “Positive Behavior Instructional Supportsinpiples. (Diversity)

English—The English department will work the math and sesd department on assessment and
grading practices (see math goal). The goal isifwove the performance of our students in Special
Ed courses. (Literacy)



HPER—The HPER department will implement a workable aiadble “Physical Education waiver”
for CNHS students. (Diversity)

Library/Media Center — Students and staff at CNHS will have improveesibns and access to
nonfiction materials that support diverse curricatashown by increased circulation of nonfiction
materials. (Diversity)

Mathematics— The Math department will work with the Englishdaspecial Education department
on assessment and grading practices (see Englgh gde goal is to improve the performance of our
students in Special Ed courses. (Literacy)

Science—The biology teachers will organize biology vocalylin biological concepts. The chemistry
teachers will alternate the development and impigat®n of units structured around “Study Team
Strategies” that combine philosophies and pracfites Academic vocabulary and Habits of Mind.
The Physics teachers will implement a dual creplitom for students completing two years of Physics.
(Literacy)

Social Studies— Social Studies teachers will work collaborativelih critical friends groups to plan,
prepare, and pilot 1-3 unit plans in US History, MIdistory, Geography and History of the World,
Economics, Government, and Sociology using UDL@piles by May 2010. Special emphasis will be
placed on # grade Geography, Geography and History of the &lydd" grade US History, and 12
grade Government and Economics classes. (UDL)

Special Education—GRC teachers will increase instructional/co-teaghilassrooms assignments in
English and math classrooms by 100% as compariu t2008-09 school year. They also have a
shared goal with English and math (see math godl)iteracy)

Visual Arts—The visual arts department will study how to detiWniversal Design for Learning
designs to students with divergent learning stylé®y will use instructor websites to assist irs thi
process. (UDL)

World Languages— All WL teachers will develop at least 1 UDL thetisdesson to be
taught/presented to the WL dept. by Jan. 2011 (UDL)

Positive Behavior Instructional Support Team--The team will continue to form, inform, and
implement practices of Positive Behavior Suppothi building with support from the district traigi
opportunities and coach.

Other key short term/long term changes to note mdlude the shifting of responsibility for our
Instructional Delivery Team. Created a few years thgs team is the building committee that reviews
new district grant initiatives and determine begplementation within the building. The teams first
task was with district UDL in-service organizedéwiew instructional practice in our building amd t
assist the teachers in our building in providingtinction that would best enhance ALL students
abilities to learn and grow. Initially the teanorked to implement the principles of UDL (See
Appendix 2-A). Last year a “Patin’s” team was tegband we were awarded a Patin’s Grant. The
Instructional Delivery Team (IDT) has transitiontdéé UDL focus to the Patin's Grant Team. The
money for this team is no longer available andRh&n’s team will no longer exist as a result. The
Instructional Delivery Team is now focused on ResiBehavior Support (PBS) (See Appendix 2-B).

The following timetable demonstrates how we intemdssist ourselves in meeting the goals we have
set and when we will accomplish our objectives:



Submit PL221 plan to the Superintendent

as required. X
Principal and CIC review: Stakeholder
Input, Mission, Vision, Core Values, X

AIMS and Balanced Scorecard for
alignment and improvement.

The Principal, department chairs, and
CIC, collect and document performancel X | X | X | X [ X | X [ X | X | X | X | X | X
data

Review the district improvement plan
with the CIC. Update five-year

performance projections, confirm or X X | X X
add/modify effectiveness of strategies and
document corrective action plans.

The department chairs work with their
staffs to develop and/or align action plans
with the district plan. Make necessary X | X | X X
changes to the school strategic plan.

Review resource requirements to suppdrt
the strategies and determine sources of]
resources or determine reallocation of X X
resources ($, people, time). Align next
calendar year budget with strategic plan.

Communicate the school improvement

and action plan for deployment. X X XX
Measure and monitor action plan
execution and interim performance X | X[ X[ X[ X]| X | XX | X]|X]|X|X

results.

2.1.b (2) STRATEGIC OBJECTIVES

We develop our specific departmental goals andatigs collecting input from a variety of sources t
meet different strategic challenges and allow fortmued innovation. We try to balance both long
and short term challenges and opportunities asagethe needs of all our stakeholders, especially o
students.

Addressing the specific challenges to North Highdgt is vital to the development of our strategic
objectives. Some of CNHS'’s strategic challenges ar

1. Increasing the achievement of students from loveiine families
2. Nurturing a diverse population in the CNHS commynit



3. Keeping up with the ever changing Indiana Acadestandards, the Graduation Qualifying
Exam, and the Public Law 221 accountability system
4. Federal legislation supporting the No Child LefthBel Act (NCLBA)

At the same time we must be constantly aware timaiviations will affect our established goals and we
must be prepared to incorporate them. We havé ¢aphlacity in our development process by allowing
departments the chance to revisit their previoastgblished goals in the fall of the new schootyea

In this way new thoughts, processes, laws and ifipaot new students inform, develop and accentuate
our goals.

The CIC asks departments to continually revisieolgbals until they become standard practices. By
incorporating different goals each year, while mgkbur older goals standard practice, we can aehiev
a balance of long and short term goals.

Specific goals must also be informed by input franariety of stakeholders. We must continually
examine the needs of our students, parents and gaitynflocal, state and federal) while developing
our goals around literacy, diversity, and UDL.wi don’t include the input from these valued pagne
our goals are meaningless.

2.2.a(1-2) ACTION PLAN DEVELOPMENT AND DEPLOYMENT

The development of action plans is centered inrtliwidual departments around their specific goals
and objectives. This information is brought to G¥gere feedback is solicited, weighed and then
implemented when and where appropriate. The aplamis further developed by the team members
from the department, and implemented on the indafideacher level in their classroom.

A timeline is established in action plan developtmand then monitored by department leaders and/or
team members. Individual teachers adhere to establ timelines and collect formative data in
compliance with the stated objectives and actiamgl Quarterly reports to CIC keep department
leaders focused on objectives and action plansan€ial concerns and other resources are discussed
with building principals as needed.

2.2.a (3-4) MODIFICATION OF ACTION PLANS BASED OSTAKEHOLDER

Continuous assessment of student goals, data atldraies are maintained by the individual teacher.
As they develop new strategies in deploying theagtlan, they share their observations, etc. with
other members of the team. This is, in turn, shargh the department leader. By reporting on a
quarterly basis, department leaders share chaogesion plans with the CIC.

The annual end of year review with the CIC CritiEeends Group gives department leaders and teams
a chance to review the long term goals and objestivAt that time further consideration is given t
adapting the goals to standard operating procedures

2.2.a (5-6) MODIFICATION OF ACTION PLANS BASED ORESOURCES

While all objectives and action plans are baseduwrent personnel and budgets, consideration must
be made towards the stability of the plan in theettgpment of the plan. Columbus North has
historically had a veteran teaching staff. Howetleait is changing. Each year some teachers watire
resign, creating a need for new staff. This tri@msitypically means that new teachers, although
energetic and talented, replace years of teachsrshave used best practices to improve our school.



Additionally, all action plans must be developedhwhe possibility of change in personnel at any
level; be it individual teachers, team membersadepent leaders or administration.

This requires that the collection of summative @orchative data be a continuous process achievable
by anyone utilizing the action plan. These perfamge measures must be clearly and thoroughly
stated in the action plan as developed by the teambers.

2.2.b MONITOR AND MODIFY PERFORMANCE PROJECTIONS

CNHS’s goals, benchmarks and five-year targetpeegented in the context of a “balanced
scorecard”. A balanced scorecard reflects our cehgnsive set of performance measures, and also
provides a strategic measurement and managemeetrsy€NHS’s balanced scorecard encompasses
organizational academic and performance resultssathe school’s goals and objectives.

CNHS’s building objectives are clearly linked t@ ttompetitive environment created by the Indiana
Department of Education and is consistent withctrapetitive focus by other state DOE’s around the
country. Comparisons of “apples to oranges” lgyslation and by student performance measures is
done through such tests as ISTEP+, GQEs, ECA, A&, AP, ETC.

CNHS will share charts that show our trends in i®act of this document. These charts will be tied
to the student performance measures as legiskatesi by both State and National legislation. Wk wi
also show performance as measured through otheransach as our UDL “walk through”
information (See Appendix 4-A) and the HSSSE infation (In the principal’s office) gathered the
past two years.

As North sets school goals and looked for instiui comparisons, one struggle was finding a simila
school that was performing at a higher level fer éineas defined as primary indicators. Using the
DOE website as a source of data, the CIC set conumit@mnia for like schools. When three or more
criteria were used, no like school appeared todsopming significantly and consistently at higher
levels than CNHS. North decided to use th® pércentile provided by the State as a target for
improvement goals. This does create some “conguairgegrity” issues, particularly since our
demographics are continually changing to includeenspecial populations and schools in the 95
percentile are typically much smaller schools viittmogeneous populations.

While school goals remain stable, thé'$fercentile shifts. North has chosen to monitghbo
relationships to school goals established baset@8008 95 percentile records and annual95
percentile records (Latest year listed on the D@Bsite).

CNHS ensures progress through quarterly checkups thwough our CIC. The CIC has quarterly
meetings with the various departments to gage pssgioward their identified goals. Each department
reports on their progress and the CIC serves aida @y asking pertinent questions about thosesgoal
and the progress. This serves as an opportunigyefpartment chairs to have meaningful
conversations around what they are doing and hampoove their progress.

Beginning in the 2010-11 School year the IDOE tsk®d that we track the End of Course
Assessments (ECA’s). The ECA’s will replace theEP + GQE as the Graduation Qualifying
Examination for all students in the State of Indiai\t the time of this writing we have not recelve
the on-line data to assist us in analyzing the datasetting appropriate goals around them. Cam pl
IS to share this information with our staff, depaeht chairs, and our CIC throughout the courséisf t
year and to include information in the next ScHogbrovement Document.
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Section Three
Customer Focus Cateqgory

3.0 Customer Focus Category

CNHS recognizes that knowledge and an understamdisiydent and stakeholder needs is essential to
its success. Being able to articulate where pefdioce is meeting goals and where improvement is
required is a must. Awareness of student and stddtehneeds is a key to the achievement of our
building goals. The building goals are:

1) High Academic Expectations and Achievement
2) Open, Constructive Communication
3) A Clean, Safe, Quality Facility.

CNHS key stakeholder groups include but are nateiuinto:

Students and Parents Faculty and Staff
Alumni Business / Community
Higher educational institutions Government (Lo&ihte and Federal)

3.1 Customer Engagement:KNOWLEDGE OF STUDENT AND MARKET NEEDS AND
EXPECTATIONS:

3.1.a Education Programs

CNHS is a public institution. As such, and becaofsgur corporations “open enrollment” policies, it
exists to serve all K-12 students within the BC3€Iritt. CNHS also receives transfer students from
other schools from not only Bartholomew County, foain all over the world. This defines the
potential market for CNHS and is further definedihgiana’s education law. CNHS takes a leadership
role and has a vested interest in reaching out thidren in Bartholomew County, surrounding
counties, school districts and students who recedlteational services from alternative pathways.

As examples, our C4 high school program welcomé®nlky the students from Bartholomew County
but also Brown, Decatur, Jackson, Jennings andsdoh@ounty. Additionally, CNHS offers many
dual credit opportunities and maintains relatiopsiwith several Indiana post secondary institutions
These relationships include but are not limitedvimcennes University, IUPUC, Ivy Tech, Purdue
University, Indiana University, and others. Manyooir in-house professional development initiatives
are shared with several schools in our immediata.ae consider ourselves the premier secondary
school in the area and desire all to benefit framwealth of intellectual resources.

One of the keys to engagement is choice here atSNRMe pride ourselves in our wide variety of
choices available to our students, both curricatat extracurricular.

Curricular Extra Curricular

English elective: Banc
Department electives various level Academic tean
C4 program Sport:

Dual Credit option Theatr

Co O Clubs

CSA Academic Tean
Independent study optic Journalisr




Students of various academic abilities future pigehs will find something they can connect witheéher
at North. As a community with members of such deeabilities and interests, we are always
searching for innovative ways to encourage studenget involved.

Within the academic realm, we encourage studer@N&iS to select courses that meet their varied
students select courses that meet their varietestsg@needs and that align with their desired post
secondary pursuits. School counselors aid in gogstbn making process to ensure students fulfill
graduation requirements. Courses offered andteel@are determined by state and local curricular
guidelines, student/teacher/parent interest, basitozal needs and alignment with higher education
programs.

The input and information for student course seeds summarized in Fig. 3.1 a.1 In addition,
individual counseling with students is an activet pathe skills planning and course development
primarily starting with ¥ grade. High School students and counselors ttawtle middle school to
introduce them to what CNHS has to offer. Manygpams have a student produced video as an
introduction to what they have to offer.

Figure 3.1a.1Course Selection Process

Needs Determination Method Information Collected and Frequency
STUDENTS AND PARENTS Course selection sheets are collected each spring for review and input into master
schedule.
Surveys, feedback through parent Parent teacher conferences are scheduled as needed. All students must complete a

involvement, feedback through parent-teacher | course in researching careers and success skills that enable students to optimize their

conferences, meeting with guidance counselor | course selections based on career inventory results. Information gathered will also assist
to select courses and other meetings with in success of post secondary pursuits.

faculty and staff.

FACULTY AND STAFF In addition to those mentioned above, guidance counselors meet with students multiple

- times per year to determine which courses best meet the student’s projected career
The faculty and staff of CNHS are committed needs.

to forming educational relationships with the
students which allows us to personally advise
and assist students in course selection.

BUSINESS / COMMUNITY CNHS has multiple pathways programs where students are a part of, and connected to,

the community and local businesses. This helps students establish career focus and
Surveys, school-to-work programs, C4 strengthens career connections. It also helps faculty and staff prepare students to meet
Partnerships, Inter-curricular University the community work expectations.

Studies program, Business Advisory Group,
senior projects, mentoring and training
partnerships.

HIGHER EDUCATION At a minimum annually, CNHS Counseling Center is involved with recordkeeping of credit
hours and ensuring that students remain on an appropriate diploma track. Dialog between

Partnerships have been established with institutions to fulfill admission requirements

several Indiana post secondary institutions to

provide early college and dual credit Allows students to meet post secondary admission requirements and/or recommendations

opportunities for CNHS students. of suggested high school courses

Courses selected meet the criteria for earning high school credit

GOVERNMENT LOCAL, STATE, Indiana Department of Education establishing educational standards and requirements
AND FEDERAL and gathers information through multiple reports submitted each year.

Government requires certain credits to be
taken in order to graduate from an accredited
high school in the state of Indiana. That
requirement includes both specific courses
and number of credits.




To ensure our courses, both selection and coMenbave several methods of course evaluation. The
number one way a course is evaluated from a stymapective is through course selections for the
next school year. If a course is not seen as mghiior valuable to a student, “word of mouth” den

to spread more efficiently and effectively than amgrketing we, as a school, might do.

We also encourage teachers to provide their stadefdrum for feedback on the course and on their
instructional methodology. Information gleanedifreuch surveys allows our staff to make
adjustments as needed to provide a more approgdateation for our students.

We get “satisfaction” information from surveys costed every few years as shown in section 7 of
this document. The main instrument currently usdtlie High School Survey of Student Engagement
through Indiana University. However, we feel tlestoway we get parent, community and business
involvement and opinions is through extensive peabsoontact, conversation at open houses, and
through formalized input by way of workshops, leatdg committees, interviewing committees, and
continuous improvement councils. As examples «f, thie have included parents, business and
community leaders on those committees. We find thput very valuable.

CNHS regularly participates on the Business Adyisoouncil (BAC), a corporation committee that
works closely with local businesses. Feedback fitisxcommittee is used to discuss the need for new
programs and partnerships

We have a curriculum advisory committee known as‘Sue Council” which meets annually to look
at what courses we will offer in the next schoaryén making these important decisions, we comside
the skills graduates of our schools need to hawe teuccessful and how best to acquire practical
experience to acquire and practice those skills.

This has led us to working in conjunction with @ister school, Columbus East to explore multiple
pathways for our students to choose from. Thedeaaats will be based on how to best meet the needs
of multiple learners within our system. We recogriizat each learner is an individual and desire to
deliver our instruction in ways to maximize alliears’ ability to succeed.

As mentioned we have a Continuous Improvement Cet@enihat has representatives from teachers,
support staff, parents, business and the commurtiig. group is charged with overseeing the action
plans for implementation and monitoring the progrefskills development of the students, planning
strategies for improving those skills.

Examples of how students’ post secondary expecstneeds and results are identified are shown in
Fig. 3.1-1

Figure 3.1-1

Expectations identified by Workshops and Focus Groups

Work with Colleges
Academic Committees

Continuous Improvement Councils

Needs identified by those identified above and also ISTEP+ results

Researching New approaches such as New Tech High School, HIP, etc., and a
Global Studies program




Disaggregation Evaluation

Results identified by ISTEP+

Senior Projects
ACT
End of Semester Assessment

3.1BBuilding a Student/Parent/Community Culture:

We are working hard at CNHS to build a consistepdgitive inclusive culture. There are three major
focus groups responsible for our school culture.

Personnel It all begins with hiring the right people and hayithem in the right positions to provide
the most positive impact to students here at CNR&cent BCSC initiatives such as Positive Behavior
and Instructional Supports (PBIS) and Universali@eor Learning (UDL) have been cornerstones to
our philosophy. Implementing these strategiesciviaere already in alignment with our philosophy
and practices, has been wonderful transition fangseen as huge positives to who we are.

Students Having a pleasant atmosphere increases student desie at school, improves interactions
between students, increases meaningful interachtietvgeen students and teachers, and also increases
student involvement. Over the past five years axelseen a significant increase in enrollment for o
minority populations. This is a good sign that CB$iculture has evolved to an accepting and
inclusive school, respective of all student’s regsss of any inherent or natural differences. This
reflected in our outstanding graduation rate, thatHispanic students score at or near the sane¢ lev

as Caucasian students, and our collective garnefiagholarship monies. We have high expectations
for our students and together, we reach those &qi@ts.

Families: Our involvement of parents on our Goal Action Tedras been a strength in the last few
years. We feel that we are collaborative partmeits our parents to provide the best possible
education that all students can receive. We ar&ingtogether to increase the value placed on
academic and social aspect of education by bottests and their families.

3.1bl1Strategies to assess, improve, and maintainudent engagement

Recently CNHS has used multiple strategies, teclasigprograms, etc., to assess, improve, and
maintain student engagement. Examples include:

We have established Professional Learning Comnasaithong our staff, both formal and informal.
Laptop Lunches, book circles, new teacher luncied,Instructional Consultation Teams are just a
few examples. These PLC’s are designed to allavstaif to work collaboratively on their “work.”
Teachers share their work with others who voluntedisten and ask questions designed to clariéy th
work and stimulate creativity among the communiti#e act as “critical friends” to assist each other
in becoming better teachers. This approach isratsdeled and used by the building CIC to assists
each department in setting and achieving goalsdepartment. Interestingly, teachers have taken
these same strategies into their classrooms arglatimg their classes through the process of
becoming a Professional Learning Community withigit own classroom and have had a positive
response from their students.

Staff has embedded Acosta and Kallick’s work “Haloit Mind” into the curriculum of their courses.
Students are responding by being cognizant of theught processes and increased awareness of



personal strengths and weaknesses. This hasateehghto increased engagement and self motivation.
It is rewarding to see students becoming bettelestis as a result of this work.

During this same time we have focused on Rose/NMeyark, “Universal Design for Learning.” This
focus has opened our collective minds to providipgropriate and multiple means of engagement,
representation and expression. The changes maaler bgachers to provide differentiated
assessments this year has been exemplary.

3.1b2Strategies to adapt culture and engagement twganization changes and direction changes

Knowing that we live in a time when everyone densasaimething of educational institutions and
knowing that we are moving through a minefield dfieational theories and philosophies, most of
which come from outside education, it is importtduat if we are to survive the changes imposed upon
us that we must be able to adapt in a way that ke student’s best interest. As such, the aisi

of all building within BCSC spend time brainstormihow we can best adapt to the pressures around
us and protect the integrity of a meaningful ediocator our students at the same time. At the
Secondary level this has been an important elememnir planning. Some examples of the strategies
that our corporation has implemented would include:

--The establishment of a district wide “Master Pliaug” study group to consider renovations needed at
both high schools. Construction is now underway iarslated to be complete by 2013. Curriculum
and pedagogy were the main drivers for renovatid®odumbus North High School.

--An Early Childhood Intervention Committee had eeped the “Busy Bee” program to provide
quality educational preschool experience to ourroamities children.

--The Bartholomew County Literacy Committee
--Having representatives on the Governor’s Senvigory Committee on High School Reform

--Having a representative in the CELL (Center oté&lence for Leadership and Learning)
organization led by the University of Indianapolis. addition CNHS, through annual goal
development at the individual teacher and at thpadment level, focuses on alignment with
corporation goals. Every goal is aligned with of¢he three corporation goals of Literacy, Mulkipl
Pathways, and/or UDL. Furthermore, we includedhmmversations as agenda items at our monthly
faculty and department chair meetings. We fedltihaee change happen we must keep it in the
forefront of the minds of those who will be implemieg the changes at the most primary level.

As a basis of our building culture we know thateation is dynamic. We believe that those who are

not prepared to change, as needed, are doing thesstheir students, and all other stakeholders a
great disservice.

3.2How do you obtain and use information from your stulents, parents, and community?

Building relationships: CNHSworks proactively to build and maintain mutually benedldielationships
with students, parents, alumni, employers, distastdents, local business, and higher educat@with
any relationship, communication is very importa@NHS must provide multiple methods of sharing
information regarding policy, procedures, and exgigans. Our stake holders must have accessdo thi
information and be able to provide feedback ingprapriate and constructive manner. Fig. 3.2-1
illustrates the objective of CNHS stakeholdershitam and use information to build positive relagbips.




Figure 3.2-1 Objectives of CNHS Stakeholder Refethips

Stakeholder and Key Objectives of Relationships Mébds to Support Educational
Delivery
STUDENTS e Student orientation programs
* Mutual commitment to educational excellence * Voice/E-mail for all teachers
*  Well-prepared student e Curriculum aligned to Indiana’s

academic standards
* Differential instruction
e Extracurricular events

* Web site
PARENTS e Parent orientation programs
Active support and involvement in parent’s eduaatio e Parent-Teacher conferences

¢ Back to school nights

* Voice/E-mail for all teachers
e Parent workshops

* Open houses

e Parent forums

*  Web site

* Parent Connect
DISTRICT RESIDENTS e Communication at public meetings
High quality educational programs for all learners « Community meetings and forums

e Board of school Trustees meetings
e Community meetings and forums

* Web site
BUSINESS e Business partners/mentors that
Preparation of a quality workforce support each school and program

¢ CIC, CCIC membership
e Continual improvement coaches at

each school
HIGHER EDUCATION . e Center for Teaching and Learning
Seamless education services « Multiple Dual Credit Opportunities

e Campus Visits

LOCAL, STATE, AND FEDERAL GOVERNMENTS AND * Public Law 221

REGULATORY AGENCIES * No Child Left Behind Act
e Individual Education Plan (Specia
Education)

CNHS monitors its programs and services to acconatedthe needs of student groups. CNHS
leadership incorporates information derived froms thonitoring process into the annual process for
planning future course offerings, programs andisesv Examples that illustrate CNHS’s monitoring
process include:

* Monitoring student course selection to determirefgrences and the need to adapt or add sections.
* Monitoring enrollments.

* Administering student surveys
* Monitoring legislation regarding federal and stadgieicational requirements
» Gathering information at Open House



« Continual and on going on-line conversations wehepts / students

e Open door policy
e Community surveys

A key component for CNHS is to build and maintgipepriate and lasting relationships. It is our
belief that rigor and relevance can only be aclddieough nurturing positive relationships shared
among stakeholders. That being said, CNHS usesysrdirect involvement and interaction to
manage its relationship with stakeholders. Feddbaough interaction in a variety of ways is

reviewed at various levels and times. This feellmthen translated into improvement actions on ou

part. Figure 3.2-2 provides information about HONHS addresses key stakeholder relationships.

Figure 3.2-2How CNHS Manages Student and Stakeholder Reldtipss

How Relationship Needs are Addressed

Building relanships/ Follow up

Partnerships

STUDENTS
e  Student government
e Student Clubs
e Co-Curricular activities
e Extra-curricular activities
* Graduation celebrations

Report cards and progress reports
Student-led conferences

Retreats

Meetings

Student council
CNAAA

CN diversity
council

ESL students

FUTURE STUDENTS

Freshman orientation

Family School

« Demographic data Back to school nights partners
«  Community-based services Summer School Students
(Caring parents, Healthy Jump Start
Community Initiative)
PARENTS Complaint resolution process Members in
Open door policy Representation on committees school and

e Parent-teacher meetings
e CCIC and CIC membership

(curriculum review, textbook
adoption, etc.)

Bull Dog Booster Club
Interview committees

programs CIC’s
Frequent contact

COMMUNITY RESIDENTS
¢ Open door policy
e CCIC and CIC membership
e Senior boards
¢ Guest Lectures
» Guest appearances

Face-to-face interactions
Board appointed member
Community committees
Annual report printed in local
newspaper

Representation on committees
(curriculum review, textbook
adoption, etc.)

Bull Dog Boosters

Community
service
organization
boards
Healthy
Communities
board
Economic
development
board
Community
Education
Coalition
Director of Youth
Development

BUSINESS Business partners at each school and Baldrige in
e C4 (Brown, Bartholomew, program education
Decatur and Jackson counties) Columbus Quality Improvement mentoring and
e Open door policy center (CQIC) training
CIC members
«  Membership on school and
program CIC'’s
« School to work programs
HIGHER EDUCATION Columbus Educational Coalition Community
* Articulation agreements Provide rental space to higher Education
education Coalition

Center for Teaching and Learning




Complaint Resolution Proces#n the event that we get concerns about howreereeeting the needs

of our stakeholders, we have a process in plaaldey them to express their concerns and find
satisfaction. To effectively manage complaints, BG®nploys a Complaint Resolution process.
(Figure 3.2-3) CNHS follows the corporation pracdgseeded. In most cases the concerns or issues
are resolved prior to a formal complaint beingdileStudents and parents receive guidelines onevher
to take concerns at the beginning of the schoal. y&he info is also found in our policies on liae

the BCSC website. Staff is instructed where teaicomplaints in each school/department. All
complaints are logged and categorized. Schooklship reviews the complaint log as part of the
strategic process.

To be fair, we also employ a process to complinasniell. Though less formal, we have as an
agenda item, opportunities to share the good shédme by our staff and our stakeholders.

Figure 3.2-3 BCSC’s Complaint Resolution Process

STEP ACTION

1 Complainant addresses complaint to teacher aopppte staff member for
discussion. If resolution not attained or assistaemeeded, direct complaint to
building principal or administrator.

2 Building principal or administrator arrange magtwith complainant and staff
member to discuss complaint.
3 If complainant or subject of the complaint is satisfied with the resolution,

superintendent, or designee, meet with the comgudiand appropriate
representatives from the school to resolve complain

4 Superintendent, or designee, facilitates CompRésolution Committee meeting
to resolve complaint.
5 Complaint Resolution Committee recommends ap@at@action to

superintendent.

(@)

Superintendent determines what action to take.

\‘

Superintendent notifies complainant and the stlgethe complaint in writing of
the action taken within seven days.

8 If complainant or subject of the complaint is satisfied with the resolution, they
may make an appeal in writing to the Board of Stfoostees.

3.2CAnalysis and Use of Student, Parent and Community &ia

Once information and data is collected throughntla@y sources we use, it is analyzed by a variety of
people to look for ways to improve what we are dand how we are doing it. As an example,
through monumental efforts of some of our staff ahonni, we began an Alumni Association. This
program has already begun to pay dividends. ltecabout as a result of a need to reach out to our
alumni and create stronger bonds with our communithe are pleased with this board and with their
continued desire to make CNHS the best it can be.

With the information gleaned from a variety of stes we analyze the information and share this
information with those stakeholders that would deast directly with that information. Conversation
may lead us to believe that it is best to enlangescope and include other stakeholders that may be
able to provide solutions or assist in the solwgion



An example of how we have used the data to impoaweerformance is in the use of technology. We
see the use of technology as a key to our reachingublic and listening to their concerns. Wd fee
that it will also help us to be more responsive ena timely manner. Through websites, “facebook,”
and other technological means, we are communicatitigour stakeholders. At the same time we are
shrinking the world around us and introducing olwesgto those who want to know.



Section Four:
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Measurement and Analysis of Organizational Performace

4.1.a Performance Measurement

Individual departments within the high school selategies and measures that contribute to the
growth of Columbus North High School under the ldeyacorporation objectives of Literacy,
Diversity/Pathways and UDL.

Each committee or department's strategies arerezhjto have specific, measurable indicators and
estimated timelines or checkpoints for trackinglstu and staff performance. These checkpoints help
to establish that the committee or department aignment with school goals and that the committee
or department is contributing to the overall growtlihe school in these areas. It is the respditgi

of Columbus North's Continuous Improvement Coutacihtegrate these strategies in order to
establish some common school benchmarks.

These school benchmarks demonstrate that Columbrh I8 in alignment with the corporation's
goals and is contributing to the improvement ofd¢bgporation initiatives. The CIC has established
clear guidelines for content of goals and relatesitasgies and has established a sustainable review
system with a process calendar. That is theirectiiocus and work for the coming year as theyeefi
efforts. S.M.A.R.T. (Specific, Measurable, Achibleg Realistic, and Time-phased) goals have been
established for the school and are monitored baseth annual review. A template has been created
to assist our departments as they set their SMAGAIsg (See Appendix 4-A)

Additionally, our departments are reviewing theaient of their past department goals to the school
and corporation goals. School goals have beeblesttad using school established data, as well as
data from the DOE and primary indicators from tH@Bwebsite. Unfortunately the DOE website is
not current in the data they provide like they hbgen in the past. Some data is 2-3 years oldrasd
makes tracking current data through DOE resoureesdifficult. Goals have also been developed as
a result of district initiatives that are being dayed to assist us in reaching our objectivesat8gies

for deployment are developed and are effectivalizat by the administration.

Individual departments are also responsible fougng that their course curriculums are alignetht®
State and National Standards for their respectivgent areas or disciplines. Much work has occurre
specifically in our English department to ensuia gurrent standard’s alignment is mapped using
state standards aligned with the curriculum. Vkr, for the first time the Curriculum Mapping
progress will allow for connections with the secarnydevel. Here to fore it has been an elementary
program that we are asked to make work at the skecgrevel.

Benchmark on-line assessments for Core 40 coargkthe End of Course Assessments (ECA’s), are
still being developed by the State DOE. The sctoethis year have not been sent as of the
preparation for this document, so we will be undblanclude those scores in our data as we have in
past years. We intend to use those benchmarkdpgabile our instructional practices. These will
also be utilized to measure departmental alignntetitose standards. Alignment with state standards
in mathematics and English is also measured bkitrgstudent data on the Graduation Qualifying
Exam. Alignment with national standards is trackedpecific subject areas using student test score
on Advanced Placement Tests, PSAT, SAT and ACTE.teéSbme departments are beginning to use a
common end of course assessment to track studecgssiwithin their disciplines.

Currently, trend data gathered by our Counselingt€drom standardized testing and compliance
data is another way that we compare our performamoeensure a proper direction for North, the
Counseling Center and principals monitor this deta regular basis.



4.1.b Performance Analysis

Tracking data and reporting that data is an impditammunication process to Columbus North.
The principal has an open door policy and encowagenmunication with all stakeholders at
CNHS. Data is gathered through a variety of resesr

Each department or leadership team is responsibléefveloping action plans to meet their goals
around Literacy, Diversity/Pathways, and UDL. Ajana&omponent of each action plan is
summative and formative data. What follows issadif some of the ways our departments
gather data in connection to their goals:

Formative and Summative data collection:

Surveys Projects

Pre-tests Authentic assessments

Post tests Correlation to State Standards
Comparisons to similar schools Student achievesnent

Rubric completion Numerical changes in raw datéected
Oral reports/exams Empirical evidence

Discussions from PLC Feedback from PLC

Final exams Number of students taking Earlyl€ya
Remediation opportunities Co-teaching opportasiti

Number of web visits Increased student enrolinredepartment

Each department or leadership team analyzes progasen Student grades are distributed to
department chairs and principals each semesteevggw of grade distribution among teachers
of the same course. The same process is applgrades given by individual teachers. This
feedback loop is a process check to ensure thasseent standards are equitably applied to
students taking the same curriculum. It is alssus examine the success of students within a
curricular design. Subsequent conversations he/éol curricular revisions, including reading
selections, sequencing of content, singleton ceyes®d instructional methodologies. In
addition, Site Council, a representative facultg atudent committee, reviews course offerings
and serves as a valuable standing committee foicalar work.

Along with the student performance data, in-housgeys are also often used via “Survey
Monkey” or the survey tool on the “SchoolWires” veék program purchased by BCSC. As an
example, an evaluation tool was used at each laglirdservice when we used to have them.
Included in each evaluation tool is an assessnehtd the goals of the day. Survey
information about future needs and ideas for iniserdesign are collected by the professional
development team. School performance on ISTEP,, &I, AP, ECA and other testing
programs are communicated to the faculty in facagetings and with department
chairs/coordinators each year. We also sharematte specificity to members of the English
and Math Departments.

A current district initiative, UDL is beginning take root at CNHS. Last year we applied for
and were successful in securing a PATIN’s grantwhihallow us greater opportunities to apply
the principles of UDL. Unfortunately the grant negrwas not renewed for the life of the
original grant and we will not have those resoureslable in the near future. What follows is
a brief history of our work in securing this grant.

Since the spring of 2006, our school has worke# district leadership to connect UDL
principles to classroom instruction and studentiie®. The Instructional Delivery Team
brought information from year-long district traigimo school leadership groups. In the Fall of



2007 North High School in-service coordinated warth Northside Middle School, which was
already under the PATINS Project, to further edeieeitd demonstrate UDL practice. Since that
time, school goals, department goals and indivipuadessional development goals have been
tied to UDL work. In the spring of 2008, the Cl@dalnstructional Delivery Team (IDT) did a
classroom “walk-through” for data collection, usiaglistrict rubric to assess our status around
UDL principles (See Appendix 4-B).

In each of the three core UDL Principles, our ssl$éessment placed us at an “emerging” status.
In our spring 2008 IDT report to BCSC district leaship concerning initiatives and work
around UDL for the coming year, the team identitiee following areas as supportive of the
UDL work. Lunchtime in-service, including but nanited to reading circles and new teacher
meetings, were noted as useful to teachers.

Many teachers also participated in Critical Friemask to review their professional practice. In
addition, our work using Habits of Mind, Academior@@ent Vocabulary practices, and Positive
Behavior System have contributed to increased aweaseof using research based strategies to
meet the needs of learners of many styles and n€adsculum mapping in Language Arts has
also been mandated by the state to address outmeszkt the federal guidelines of AYP. As
part of the current needs assessment program, ®@akiiorth administers the High School
Survey of Student Engagement (HSSSE). Data franestt responses drives curriculum,
instruction, and climate considerations. Finadlghool work around data-based decision
making, using Baldrige criteria, has been deeplpenided in school processes and practice.

As shared earlier, the UDL/PATINS Project Grantmea no longer being funded. We would
have been in year two of the three year cycle efgfant. Never-the-less, a group of North
teachers from each of the core subject areas rexadaped rich UDL sample plans and focus
group of students for detailed study. During tB8@210 school year our PATINS team will
share their findings and if resources come thrdugin the original grant, provide opportunities
for all North teachers to see UDL instruction ahdrg best practices in UDL technology.

Sharing information about best practices at CNHth wiher stakeholders is vital, as is getting
their input. The Counseling Center plays an inable role in this process. Through their
assistance, information is shared with parentsstudients with each grade card distribution. We
gather input from students in the individual classns which helps to shape our departmental
goals and in turn leads to CIC review. ParentsusmnParent Portal (a new program as of the
fall of 2010), e-mail, scheduled visits, use Naegmattend annual Parent-Teacher Conferences,
and/or fill out surveys at our annual Open Housprbovide feedback. Innovations such as
“SchoolWires” have given teachers and staff thétsto create their own website to distribute
and gather information. Currently 85 % of the fshafs created their own website.

4.2 Management of Information, Information Technolagy and Knowledge
4.2.a Management of Informational Resources

4.2.a (1) DATA AVAILABILITY: Internet E-mail andhe district Web site are used for

student, parent, and faculty interactions. Datalmashared via these mediums. Public forums
(e.g. Parent-Principal meetings, school newslgteesused to disseminate this information.
Formative data is shared in order to inform keke@lders of progress toward goals. In
addition, Parent Portal is a new initiative thabwabk parents access to their students performance
in regard to grades, discipline, homework statod,atendance. As of this writing we are still
working through many of the typical first year bugat come with a new program such as this.
Many students utilize it to track their own gradieshe classroom, as well.



4.2.a (2) DATA INTEGRITY: Fig. 4.1-4 shows how BGC ensures data integrity,

reliability, accuracy, timeliness, security, and cofidentiality .

Fig. 4.1-7, Data Management Criteria
Fig. 4.1-7, Data Management Criteria

sensitive information. Counselors, secretaridf sé@ministrators, and all other
staff ensure that no confidential information essapeyond the “need to know”
circle. Certain information (permanent recordsltieinformation, financial
records) are kept in secure areas. New employeesedected and trained with
confidentiality as a stated norm.

Criteria How North High School Achieves the Criteria

Integrity All data collected and used are closely alignedhwhe corporations HEO’s and opr

(Validity) building goals. Additional data is collected ardudistrict initiatives that support
those same HEO'’s and goals.

Reliability We use standardized, computer-basedsues where possible, such as ISTEP+,
ECA'’s, because doing so allows state and naticrraparisons. We use the samg
surveys, tests, over time to ensure test religbi8pot checking with in-house
spreadsheet is used to compare with state rep@ystgm and the SASI BCSC date
system.

Accuracy North High School uses standardized, caergaased measures where necessatly.
All report data is shared among several key leambecheck for accuracy.

Timeliness All survey data are analyzed and regutigided as soon as the results are
available. This enables each person to be in aboftthe assessment process as
much as possible to ensure timeliness of studehteather performance data.
Formal performance review meetings are conducteddjpal and all first and
second year teachers) two or three times yearly.

Security/ Teachers maintain security and confidentialitytahglardized test records,

Confidentiality| cognitive skills data, special education-relatddrimation, and all other potentially

Parent Portal, Naviance, individual teacher websated e-mail lists developed by the
Counseling Center are some of the key communicéticmology tools we use to communicate
with parent stakeholders. Over 400 e-mail adsresire on the Counseling Center’s “Show Me
the Money” e-mail list—a regular scholarship/edimadl| opportunities e-mail. This list reaches
approximately 55 percent of our junior and senlasg membership.

Student stakeholders receive information in mudtiphys. As an example, a communication
system has been set up by Mr. Green, our assstiaipal, on Facebook. He communicates
regularly with our Student Assembly through thexting, and e-mail. As technology in the
students’ lives increase, so does our need to thacstudents through those same various
technologies. Students have access to the teaehsites, and our students have the ability to
register on the CNHS website. Teachers and stad@mtmunicate through e-mail on a regular
basis. Other example is ....We are only one of ®alshin the state of Indiana that we know
who conduct our Student Assembly elections comiylete-line.

Traditional trend data is available to all stakeleos. The school report card is mailed to the
home of each student and provides an academicieweas well as anecdotal information to
each parent. A “Report Card” for the entire didtis kept on each school within the
corporation. This publication is available to pat and distributed at Open House, Parent
Conferences, and Eighth Grade Parent Night. Teachkeeive ISTEP data at faculty meetings



and through e-mail. BCSC maintains a website wattporation data, as does North High
School.

Additionally, the Counseling Center includes otimformation such as calendars, comments,
and registration dates on the report cards. Cosgpadata is also available on the Indiana DOE
website. Student grades and teacher grade distmbieports are used for analysis within each
department and through individual conversations/beh administrators and teachers. As
shown, there are many ways that we share our sclad@iwith our school community.

Our Social Studies department has surveyed thelests for the past two year to gather data
around their impressive transition to a non-texkyaligital format. With the two years data
available we see that students appreciate theatifgitmat. We recognize the need to continue
collecting data for a few more years and are ndingito call this a trend just yet. (Appendix 4-
C)

Through the efforts of the T.I.LE. (Technology indédtion) committee, all hardware and
software must meet minimum standards before theybmgurchased and/or used. All
purchasing of technology is routed through techgplemployees and the Assistant Principal
who serves on the T.I.E. committee. The T.l.E. cuottee, in coordination with the BCSC
Technology Department initiated a user survey taitoo both the type of technology we use
and the access to that technology. Based onrnlben{js of our survey, we are pleased with the
skill level and progress of our freshmen studeh@aumbus North High School. The
information will also be used to identify where amlden the technology has been integrated
with instructional design and what additional reses will be needed to support new initiatives,
such as our Senior Boards. T.l.E. also hopesauwtiiy gaps in instructional delivery of
technology skills.

North High School currently has a total of 4&#mputers in the building for student use. This
gives us a ratio of students to computers of 4. @fithese, 130 are used in the C4 program,
which serves not only North students, but also sgnschool students in the C4 cooperative
program. Additionally, C4 also has 4 laptop caith 18 computers each. C4 has six labs that
use computers exclusively for instruction and thaye computer stations with specific needs
like Auto, Machine Trades, and Enrichment brinding total number of C4 computers at CNHS
in the C4 program to 222 computers in the C4 aaedborth. Our students attend C4 classes at
Columbus East High School which also has approxim&i4 130 computers.

CNHS has four large stable labs, and several mtdbke offer sets of thirty computers in each
lab. An additional instructional lab of thirty cpurters exists in the Library. Subject area
resource centers also have small groups of twixtocosnputers to serve learning needs.

Access to the labs is on a first-come first-sefvasis. The current model for access is under
review due to high use of labs. The T.l.E. commaiftecoordination with the Site Council has
identified the type and degree of technology rezuignts of each curricular offering in an
attempt to use the data for more efficient allaatf resources. This will become even more
critical as individual student access is needeaddonpletion of Senior Boards work. As state
and district on-line testing programs increase atipuincluding Core 40 assessments, our limits
have been broached. In an attempt to balancedestid class/curricular usage, we are finding
that both are unable to be done in an optimum agahimgful way. Again, we are anxiously
waiting the one to one computing to enhance ouca&tthnal services to our students.

The increased teacher need for daily technologysuakso a concern as we switch to a new
student system called “Parent Portal.” This newesyshas provided some interesting challenges



that we must overcome. We do require teacherseéaamputer driven grade books and records
for Parent Portal. Additionally, due to a lackopfen space at North, teachers will have these
demands without access to their own rooms andttireiscomputers during the day. We
anticipate teachers having one to one computingbagy in the fall of 2010 to assist us with

this concern. Unitil then, this creates some amlutiti needs for teachers to have preparation areas
with shared access to technology.

Software needs are reviewed annually. While soat&ages have been affordable, the cost of
others restricts deployment of new curriculum delyv Grants are currently being used to close
the gap. Student user fees come after the costusred and resolving the issue of this gap
between cost and income is a key issue for theadddomtinued expansion of student and
instructional use of technology.

4.2.b Data, Information, and Knowledge Management

4.2.b (1) HARDWARE AND SOFTWARE RELIABILITY AND BSE OF USE: CNHS has a
technology committee (T.I.E.) which helps priortids hardware and software needs. In
addition, the current UDL grant team is acquiridgliéional software materials and is also
involved in prioritizing needs and building a tectogy plan for North. We are excited with our
renovation at the brink of beginning, because westeen assured that students will have one to
one computing in the near future.

4.2.b (2) MAINTAINING CURRENT HARDWARE AND SOFTWAER: The district’'s
technology plan provides a mechanism for gathanfarmation about the latest technology and
its possible use in BCSC classrooms and by admatiig support personnel. BCSC
Technology Department, T.l.LE. committee memberd,@NHS Technology TA'’s provided
teacher and student training and support for harelweintenance and repair. The 360 process
has allowed the technology department to respone ificiently. This allows for

uninterrupted accessibility of necessary educatitnuds.

In summary, we use these data and information gtt&nom both short and long term data to
help us prepare for students, staff, and commue. believe that student learning needs now
and in the future will be directly impacted by hawll we provide and teach the new
technologies that are needed to keep pace witglthal society. Prior to making decisions
about our educational programming and/or emphasisefer to these measures to ensure that
we are making meaningful adjustments.
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5.0 Faculty and Staff Focus

5.1 Work Systems

The work systems of CNHS are organized aroundasschmission of preparing students to be
successful in their post-secondary pursuits. Theal schedule is considered to be a traditional
schedule, with an eight period day and a 45 minlates period schedule. The organizational
structure is traditional as well with principalgaths, counselors, department chairs, teachers,
etc., that oversee the multiple educational fumstiof our building. This organization is
described in 5.1.a.

5.1.a (1) Organization and Management of Work The organization and management of work
and jobs at CNHS begins with the development dfidiHigh Expectation Objectives. The
district HEO’s are combined with our building go&ds alignment of purpose. Considerations
that are taken into account includes, enrolimaatesand federal regulatory requirements, labor
contracts, retirements, resignations, terminatistadf strengths/skills, technology, course
offerings, student needs, economic climate, studedtparent surveys, and available workspaces
and work environments.

The CNHS work system is organized by students taftlis a 9-12 grade level structure.
Building administration, pupil services, clericalistodial and maintenance support are
organized and operate in our building as assisgatidcorporation offices. District
administration, business office, transportatiord sathnology support are a vital link to all
school buildings.

Our high school teachers are organized in subjeet d@epartments. Teachers and Department
Chairs have collective responsibility for managamgl enhancing their departments. Work is
managed through departmental and faculty meetindsraough our use of “Critical Friends.”
The CIC assists in overseeing the work done inboilding. Building principals have day-to-
day responsibilities for managing the faculty atadfscurriculum, and the safety and security of
their buildings. The Assistant SuperintendentBioectors of Curriculum, Facilities, Human
Resources and Finance provide essential functsuggiorts to the Principals.

The CEA represents teachers in the district. Trase scheduled monthly meetings to review
opportunities to improve CNHS. The district’'s Corgte Continuous Improvement Council
(CCIC) has representatives from all employee grougech building and program also has its
own representative Continuous Improvement Counidilese councils keep the direction of the
district and its employees focused on continuoys avement.

There are quarterly planning meetings each yedr thvé Board of School Trustees and the
Superintendent and Central Administration. The Adstiative Leadership Team for all

buildings is to meet quarterly to receive profesaiaevelopment and training for our CIC work.
There are monthly principals’ meetings that prowuitke opportunity for communication and
sharing. The building principal holds departmdmic meetings and building wide faculty
meetings monthly. The principal also has a “cafitiet meets every Monday morning to
discuss relevant needs and efficiencies. The eébinludes representatives from the Principals,
the Deans, the Counseling Center, the Building &alee and the Athletic Director.



5.1.a (2) Capitalizing on Diverse IdeasTeachers are encouraged to develop their fudmit
through a variety of methods. At CNHS teacher trgnd creativity is encouraged. Our teachers
share ideas through department meetings and/antlgirgith the administration. This has

proved to be a valuable resource in managing tedetechanges at CNHS.

The level of the teacher’s education achievemedttha years of experience determine the pay
scale. The Teacher Evaluation Process is designiedhction as a professional growth system.
Teachers must identify a goal for professional dhow alignment with building and district
goals. Although teachers must select at leasgoaéthat aligns with both the corporation and
building goals, they are encouraged to select gbalsat pertinent to their specific situation.

Summer academies offer professional growth oppurésrfor teachers at no cost to the teacher.
Guidelines for expending district professional depement resources aligned with the building
and district goals have changed recently causirtg agnificantly cut our professional
development activities.

A new and innovative way of capturing the ideathefteachers at CNHS organization is

through the use of reading circles and through migriCritical Friends” groups. Staff members
are encouraged to participate in professional legrcommunities held monthly. Many have
taken advantage of this opportunity for growthve$al ‘Protocol’ tools have been taught to the
staff and this approach is used to draw out idems the participants. This has generated several
good suggestions and ideas for improvement baseesearch about a subject or ideas
generated during the discussion portion of thd staktings.

Support staff is encouraged to utilize their fudtgntial by being able to be a part of the CIC at
North. There input has been valuable over thesyear

5.1.a (3) Communication and skill sharing A building celebration committee is in place to
recognize various events and activities that tateegpat North. We post student and staff
successes on our website for others to view. Walloeed to identify outstanding employees
based on criteria connected to service and achieneai goals once a year at a school board
meeting.

We also review data across the school to see ifreetbod of instruction has been particularly
effective. We are interested in local best prastaed when this has been identified the teacher
or set of teachers are asked to share their pesctvth others.

A few of our staff have begun to have conversatioagechnology that allows for them to share
and store lesson plans, ideas, classroom managémoeights, etc., via this “blog.” Our goal is
to grow this in the coming years.

5.1.b Faculty and Staff Performance Management Sysin The evaluation system is a
professional growth system that ties teacher gramthdevelopment to the building and district
goals. All teachers must complete plans for teswth that are aligned to the goal of student
achievement. The goals are kept both electrogieatl as a hard copy in the staff members file.

Each year the building principal reviews the teashgoals for alignment and applicability.
Often there are discussions with the teacher am#partment chairs as to how this goal will
enhance the performance and culture of CNHS.



5.1.c (1) Hiring and Career ProgressioThere are opportunities for employees to progi@ss
positions with additional responsibilities and cangpation. Staff is encouraged to continue their
educations and gain advanced degrees.

We have frequent discussions in reference to “gngwiur own” and have focused recently on
growing minority students or students with spenig¢ds toward our profession. This
collaboration allows for open dialogue about odture and invites our staff to grow in their
profession.

5.1.c (2 and 3) SKILLS NEEDED BY POTENTIAL FACULTY/ STAFF:

The CNHS teacher selection process is rooted idertification process for teachers embraced
by BCSC. ltis called the “Teacher Perceiver’ adeveloped by the Gallup Company. The
process identifies twelve talents of outstandiragiers and provides a structured interview
process to aid in selection and development ohiergc Additionally, we have begun to use
“School Streaming” for our on-line application pess. Anyone desiring to work for BCSC
must fill out an on-line application to be consig®for an interview.

Through this process the district verifies therttdat holds as most important by having
outstanding teachers respond to questions. Téetsathat were most closely aligned with
BCSC typically gives those teachers a leg up irhthag process. BCSC conducts a district
orientation for new teachers prior to the stat@th school year. In addition, each first year
teacher is assigned a more experienced teacheanastar. CNHS strongly encourages the
teachers new to BCSC to participate in monthly “Niexacher Orientation” meetings with the
principals and deans.

Hiring staff from diverse backgrounds has beentifled as a BCSC goal. To assist in
acquainting prospective teacher candidates, agrattip with LeMoyne Owens College, a
historically African-American college has been deped. The partnership recruits student
teachers to BCSC.

Finally, the building principals at North have astd vision or what it takes to be a good
teacher. When interviewing we draw upon the amscgt of our department chairs and
coordinators to provide input and direction in Hieng process. The most important thing we
can do as principals is hire good teachers andgluar commitment to our students.

5.2 Faculty and Staff Learning and Motivation

5.2.a (1 and 2) EDUCATION AND TRAINING / USE OF FACULTY AND STAFE

INPUT: The CNHS professional development plan links msifenal development
opportunities with building and district goals anmih input from the staff. There are several
ways that these opportunities are provided:

» District in-service days are held during the schear. The content for these days must
be aligned with district goals. Structure for thnee is determined at the district level
with input from building administrator(s), CIC atite CEA.

» Building principals are allowed to be flexible imetdevelopment of this time. The goal
is to provide meaningful and rich professional depment that may be used for the
individual teacher and/or group activities that@mte the ability of the building to
achieve its goals.




* Summer Academy course offerings provide the oppdstdor all faculty and staff to
enhance their skills and knowledge at no costedrtividual at various local education
providers. The Courses offered by the BCSC TeldgydDepartment are a key
component of the summer course offerings. The sumacalemy continues to grow in
importance and participation. As we learn instiuci best practices in one area we
transfer that learning to other areas to suppaorticoous improvement.

* The Columbus Learning Center provides opportunfoespecific course work. These
courses are offered in conjunction with Indianavénsity-Purdue University at
Columbus, Purdue Statewide Technology, Ivy TeckeSTallege and Workforce
Development.

5.2.a (3) ADDRESSING STAFF AND FACULTY TRAINING: There is an orientation for all
teachers who are new to the district regardlessedf years of experience. Training involves
hands on work on our student management softwateter technologies that they will be
using in the normal course of their jobs. Addiaty, each district employee must receive
training in dealing with blood-borne pathogens.e Director of Nursing monitors employee
participation levels. Maintenance and food sereic®wloyees receive safety training in each of
their areas.

The staff at CNHS receives training in those atbasare identified, often by them, as the areas
of needed growth. We are proud of our ability tovg our staff and in their ability to motivate
and educate students. Much of what we do nowiabedget cuts is in house.

5.2.a (4,5 and 6) FACULTY AND STAFF TRAINING DELIVE RY AND New

KNOWLEDGE DEPLOYMENT. Professional development activities at CNHS a&eduated

for effectiveness through the use of surveys aspgaese forms. Responses are summarized and
evaluated for ways to improve professional develepm

A new approach to knowledge deployment has beeadtigion of learning opportunities during
principal and staff meetings. Responsibility faxdeng the group in studying a new book or new
article that is important to the direction of thstdct is read by all of the members and several
methods of retention are used to reinforce thenlaegrfrom the reading and discussion. At

CNHS this same method has been used with sometdegdas and led by the building
administration. Discussion protocols have beeghato all principals, assistant principals and
many teachers in the school system. These pratbesie, in turn, served as a safe and equitable
way to share information for staff and students.

5.3FACULTY AND STAFF WELL-BEING AND SATISFACTION
5.3.a (1 and 2) WORK ENVIRONMENT:

The school’s CIC focuses on continuous improvemésta part of the improvement processes
at CNHS “Action Teams” are formed as needed to wor&ugh improvement in specifically
identified areas of concern. The teams often asg-isciplinary and focus on a specific area of
improvement. They then will analyze the problerd mcommend a course of action to improve
student performance. Examples of our buildingigare the CIC, sub-teams from within the
CIC, our department chairs, and the building adstiative cabinet. The goals are established at
the school level and include goal teams. Thesesgaovide a mechanism for cooperation and
collaboration to improve student and organizatigreaformance.




5.3.b (1) KEY FACTORS EFFECTING WELL BEING, SATISFA CTION, and
MOTIVATION :

With any profession there are key factors thatottiee well being, satisfaction, and motivation
of the employees. It is natural for employees &minto feel good about where they work and
receive positive feedback on their job performangeCNHS our staff is no different. Despite
continual cuts from State revenue and a focus aat v8hwrong with public education instead of
what is right with it, our staff knows that theserio greater calling than to teach. In a public
educational setting the bottom line for satisfati®centered on the positive relationships that
are built around and among students, parents,taffdor years there has been a mistaken
belief that satisfaction was based in grades agld $iandardized test scores. Our experiences
teach us that healthy, strong relationships aratimeber one measure of satisfaction for public
schools.

The building principals monitor satisfaction througpbservation, surveys, and conversation.
Time spent discussing our climate and culture wi#tif pays big dividends.

The CEA also monitors satisfaction and the workirmmment. Concerns are brought to

monthly corporation Discussion Committee meetirmgdriput and resolution. The Discussion
Committee is composed of administrators and CEAdeawho address those topics discussable
under Indiana Public Law 217.

The Support Staff Roundtable serves as a voicsupport staff personnel.

They meet monthly or quarterly and discuss issog®itant to each group. We believe that by
being valued and given opportunities for input iatw culture and environment, out staff finds
greater satisfaction in doing their jobs.

5.3.b (2) EVALUATION METHODS :

North high school includes in their evaluation @eses as per the contract, goal setting for
tenured teachers and follow the contract for all and semi-tenured staff. Additionally the
building administration is an active group thatiirtime to be visible in throughout the school
building. As such we have both formal and informlagervations of our staff. Additionally,
many staff members have end of course teachingegsiwvhich allow students an opportunity to
share their impressions of how the teacher has ttwoaghout the semester/year.

As a way, of evaluating staff satisfaction weimdilour professional learning communities, our
CIC, our department chairs, and our “Critical Fdghgroups. They serve as sounding boards
and conversation tables and allow our staff a gkfee to have tough educational conversations.
When the staff of CNHS is allowed to share thewuihts without fear of repercussions we find
rich conversations and great opportunities for ghow

5.3.b (3 and 4) Assessment Methods and Measures:

Assessment methods and measures of faculty aridvethbeing, satisfaction, and motivation
are tracked via formal evaluations as proscribeddmract, by conversation, through goal
setting and through performance evaluations. BG@i{2es as an evaluation instrument a rubric
comprised of 6 performance standards. BCSC atdodas indicators of retention, absenteeism,
grievances, safety, and productivity as key indisabf satisfaction
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Section 6 Process Management

6.1 Key Processes for Student Learning Success

CNHS'’s philosophy in reference to student learriing been developed through collaboration
between all stakeholders within our Bull Dog comityunWe begin by noting successful
practices that lead to enhanced student learnialglitionally, we adhere to the Indiana DOE
standards, rules and regulations to help guidevouk. At the same time we assess the needs of
the students, the school community and all stakkguslin the educational process to determine
just exactly what it is that we value.

In this process of identifying key processes amelgrating those same processes with our
practices, CNHS also considers the research oingalucational scholars as well as
monitoring trends locally, Statewide, and Natiopdfat define the skill needed to ensure our
students success. Finally, we assess strengthsraasl of interest of instructional staff for the
planning of our professional development where ad¢d implement our continuous
improvement process.

6.1.a Defining the Core Work

Learning centered core processes are defined byistuthe flow of education activities and the
variables that impact the quality of the learningerience. Again, we consider both standards
given us by the IDOE and our own standards of anadggor as we bring the student into our
school and prepare them to be lifelong learners.

Fig. 6.1-1 helps to describe CNHS'’s factors whighwilized to optimize the learning
experience for all students. You see the studemtp CNHS, the key processes around
environment, technology, and instructional methodws that are at the core of our work, and
finally, the results....a student prepared to takateter course they choose once they leave
CNHS.

The Student Learning Success Processes 6.1-1

Fig 6.1- 1 Instructional
Facility
Instructional Instructional
Material \ /Staff
I cNHs
Students Lifelong
> Learner
/ T Instructional
Technology Environment Methods
C ulture

Our resources guide our students toward the atipuisif knowledge thus assisting the student
in becoming a life- long learner. In identifyingyklearning core requirements we identified
essential areas that we believe must be included.



Instructional Material : The selection of instructional course materialgite with instructional
staff in core academic areas. This textbook adogirocess occurs every six years, with
membership of the selection committee comprisddegfinstructional staff and
community/parents. We follow all Federal and Statilelines in the selection process.
Department leaders also use research based resamateelivery processes in determining
course materials. A key component of this proce#ise built in flexibility to assess the success
of selected materials, and then adopt new matefiaéeded.

Instructional Facility : We believe in having a clean, safe learning emvivent. To that end we
are in the middle of a $55 million building projedfey changes that we will see in the next two
years: larger more flexible learning spaces, ediatition of related academic areas, and
improved infrastructure that will sustain our léamenvironment for the 21Century.

Instructional Staff: As we review the learning system and variabfescting the quality of the
learning experience, we determine the key componeamtr system to be that of focusing on
hiring the best teachers and administrators we #tas.our belief that there is no other
component which affects our students learninggeceater degree than our staff. Our staff is
considered to belighly Qualifiedaccording to the federflo Child Left Behindct.

Instructional Methods: In addition to standards based instructional washour staff utilizes a
variety of additional tools/methods, including Imatt limited to: differentiated instruction,
Universal Design for Learning, and multiple meahsepresentation, engagement, and
expression. In 2010, an Instructional Consultatind Assessment Team was formed and
training for them began to match individual studestructional needs to an appropriate
methodology. This training will last three years.

Environment and Culture: Philosophically, one of the most important thitigat we do as a
learning system is in the creation and fosteringaditive relationships with our students, by
putting students first. This is the core of “ThellBDog Way” (See Preface). To support this,
we have created a Positive Behavior Instruction@ip®rts team, which reinforcd$ie 3R’s
(Respect, Responsibility and Relationships). oAlbur work is reflective of the larger
community’s expectations for CNHS as a world clagssning organization.

Technology While trying to meet the needs of a diverse pdprieof students, technology and
access to such technology is always at the fore.b&gan the 2010-2011 school year with an
intent to implement a 1-to-1 technology model far student population. As resources proved
elusive, we have had to revamp our plans. We @anelooking at a “Bring Your Own Device”
system, where students will be allowed to bring asel an acceptable device from home. Pilot
programs in World Languages, Science and Sociali&wvill begin for the 2011-2012 school
year.

6.1.b Interfaces of Processes and Key Information

We have several work groups in our learning syst&mach of these groups collaborates in their
work. Work that may take place in one group isa@gropriate, shared with each of the groups
to ensure consistency and avoid duplication of wakBditionally, work shared often prompts a
healthy dialogue and may prompt a free exchanggeas and “next steps” for our building
leadership.

This exchange will many times find a way to realtlstaff and input from staff, on those
appropriate issues, is always welcome. Our s&dflieen given a word document outlining key
groups and/or committees in our building. (See Aplpe6.1.b) It has been shared with them
that they may share their ideas with building leskdg on any issue.

The Principals Cabinet consists of the principapresentatives from the counseling center, the
deans, our building schedule coordinator, and daretic Director. The CIGContinuous
Improvement Councilhas representatives from administration, certiftedf, support staff, and




community members. The Department Chairs inclbdetincipals and the four core
department chairs, as well as the department cwatatis from Special Ed and our C4 Career
Center. The Site Council consist of our assistancppal and representatives from our
departments that are familiar their subject arederd, curriculum, and scope and sequence.
This council also includes a student representatiz&ch of these groups work toward improving
what we do by continually reviewing what we do &odv we do it.

The Principal’'s Cabinet meets every Monday morinigughout the year.  The CIC and
Department Chairs meet once a month. Informas@hared among the groups as needed and
applicable to the smooth operation of our overaltky Our in house Site Council deals with
Curriculum/Instruction and improvement.

Each year they meet in the fall and have discusmionnd how to improve our instructional
methodology (see definition fdnstructional Methods on page 2 of this section), proper course
sequencingCourse Description Guice (2011-12 CNHS Course Description Catajpgnd

review any new proposed courses for the upcomihgdg/ear. This includes course titles and
name changes which occur every few years or agihtdarth from the IDOE. This

collaboration ensures an efficient and more stragadlwork process. We have found that by
being open in our communications the entire Buljl@ommunity operates at a higher level.

Additionally, by working together we find that sems or staff members always find access to a
level where their questions and concerns will bdressed and resolved. The work environment
is such that there is open and clear communicationg the key groups. The ability to share
ideas, thoughts, and concerns is not inhibited tearnof upsetting anyone.

Our professionalism is such that we trust whatrimfation is shared is valid and deserves to be
heard without repercussion or reprisal. This md&ea comfortable work environment even
when a difference of opinion is presented.

This continual sharing allows for clarity about ewwrk and meaning in our purpose. This also
allows us to define those areas of that need ¢emtain and understand our roles in attending to
those areas defined.

6.1.c Information Systems

Recently we switched our student management sadtwas anticipated there have been a few
“bumps” and “hurdles” in this transition. We areceégd to get the “bugs worked out” of this
system. Once we do, we feel confident that théestudata that we are able to collect will be of
value for all stakeholders in our community.

One feature of this software is the ability forgratis and students to access attendance,
discipline, and grades “live.” This allows studeand parents to have a much clearer picture of
their educational status. Feedback is providedediately about what assignments are missing
or overdue. This immediate feedback has provdreta valuable tool as we communicate with
our parents and students.

Each year we review the results from our standedliesting practices required by the Indiana
Department of Education. We do our best to disegage the IDOE data in ways that are
meaningful to our mission. We use the resultsrgdddrom the State required standardized test
to help us determine how well our students do bigh stakes, “one size fits all” type of
examination.



The test results also provide feedback to instoueti staff on the success of some of our
instructional methodologies. We find the skillscoflaboration, decision making, time
management, persistence, etc., (skills essent@irtonission at CNHS) difficult to quantify
from a standardized test. We anticipate havingyemations this coming year on ways to
guantify these skills and our other successesateanot easily quantified.

Another tool that we have found to be very helpguNaviance.” (Naviance Connection3
Our counselors have built a database of informatinin “Naviance” to track student success
at the beginning of high school, through their tiwith us, and after high school.

We began using “Naviance” in our counseling cetiteze years ago and this has been another
great tool to track our student successes, gaatsaspirations. Many tasks can be done with
this software management tool. Tasks that mayone thclude but are not limited to: resume
writing, scholarship tracking, college choices egaraspirations, student “four year plans,” and
college applications tracking.

In addition, “Naviance” has built in surveys arowuallege and career choices and a “Learning
Styles Inventory” for students. All of this adds o students taking “charge” of their education
and learning habits of mind that will pay dividendsll down the road. As can be easily
demonstrated, this software is quickly proving ¢odm invaluable tool for students, teachers, and
parents.

6.1.d Facility Needs

We live in a world that is in constant motion. A& not plan on being where we are today, next
semester. This attitude is important for educati@md technological facilities and needs in the
context of the many changes taking place on theatadnal horizon.

Currently Columbus North High School is in the meldf a $55 million dollar remodeling
project. Our building was built in the early todi950s and although there have been changes
and updates over the years, it has been lackinghiimber of critical educational areas. Our
facility was first built as an elementary buildiagd then slowly, over time, structure was added
piece by piece. The last additions, our auditoriamauxiliary gym, and our natatorium were
added in 1984.

We are excited to finish our remodeling and allaw students and staff to have the best of the
current technology and appropriate learning spablegably we will have areas designed for
students to use as resources throughout the dayéhiaave not had before. We will also have
technology in every classroom that is UDL friendiyen amidst the current construction, we are
looking into the future and studying one to one patimng.

To that end we have made several school visit$hter states to see what it will take for our
corporation to be one to one computing ready. A$wave studied this need it is interesting to
note that we are moving toward a design that Wihastudents to “bring their own devices” to
work from and with.

All of these processes are managed in an orgafasdgbn. The corporation and building each
have committees established to guide and direswtbrk. When needs are addressed, input is
sought in those areas and from those stakeholdatrsi¢eds be consulted.



6.1.e Creativity and Innovation for Continuous Improvement

Although CNHS has always been proactive and inneeat conducting professional
development for our staff and students, it has imecmcreasing challenging in that the IDOE
has restricted our use of professional developmays and opportunities which we have been
able to participate in the recent past. Traditiamaervices and workshops that the staff may
have participated in the past have become lesadreglo in part to budget cuts. As such, we
believe that our modus operandi in providing camins improvement have been exemplarily in
terms of creativity and innovation.

We currently work as an administrative team to enage our department chairs, department
coordinators, counselors, and other improvememsega design ways for continuous
improvement to take place. Some of our best ideate from our teachers who read
professional literature and bring ideas to theetalidepartment chairs have been very active in
seeking out the latest in best practices and gipénem with our leadership teams.

The principals and department chairs have beeneactive in developing ways to provide
opportunities for continuous improvement.

This year we began having “Laptop Luncheons.” €ra® designed as “working lunches” and
allow staff to participate in professional devel@nhduring their lunches. This year we have
used these luncheons for things such as Moodleartoed Moodleing, Data Management,
Naviance, Use of Databases, Cornell Note takind,adher technology opportunities. A point of
pride is that our staff members assisted and didegaich of these “Laptop Luncheons.”

We have also had many conversations at the cogplaet| about one to one technology. Our
conversations throughout the year were to begin@woae technology for all students beginning
in the school year of 2011-12. In preparationtliis we had several staff members that
participated in visits to Virginia and Texas on aklof BCSC.

Another example of our creativity and innovatiorC&HS is the continued development of our
“Senior Boards.” Senior Project Page Our “Senior Boards” might best be described as
culminating senior project that requires the setoquropose an activity that they are going to do
in their senior year, write a paper with that pebj@ mind, do the activity, and then present to a
three person teacher/community panel for reviewldi#onally, seniors are required as a part of
this process to do 10 hours of community servigkareast 2 job shadowing experiences.

In annually reviewing our “Senior Boards” we hawatinued to tweak the process and this
gives us a chance to improve this project. Thesenples are representative of how we work to
improve student learning and work together to mevapportunities for our staff to improve.

6.2 Designing, Managing and Improving Key Processes

6.2.a Work Flows

Our key processes are managed by several grougspitB the collaboration of multiple groups,
we feel that our process is appropriate and regodweund clear communication between the
various parties involved. These would includedghmups already mentioned in sub section
6.1.b. The chart that follows is a graphic représtgon of how our work flow design functions at
CNHS.
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Processes are managed by administration, departiains, CIC, Site Council, etc., in a
way that allows for a broad base of key leadefsetaware student needs as they occur. These
same groups are proactive in indentifying improvetigeas and bringing them to discussion.

In addition, our Continuous Improvement Councillinbm time to time will “authorize” a

“Goal Action Team.” A “Goal Action Team” (GAT) isstablished if there is a specific need that
the CIC feels it is important to be addressed.efample of a GAT that we use is our Positive
Behavior Instructional Support (PBIS) team. Tleianh came about through conversations with
our corporate offices.

Originally it was our Instructional Consultationdra (ICT), but over time has evolved into a
team that seeks ways to reward positive studerdgwbets. Samples of what they have done can
be found at PBIS weblinkWe invite you to review this wonderful examplehafw our work

flow processes have affected our culture at Colwgrborth High School.

6.2.b Training on Defining Workflow and Identifying Value Added Work

In as much as we desire to improve our educatisgr@ices and we know that training is
necessary to do just that, CNHS provides severgswdnerein we train our staff in workflow
processes and identify value added work. Thesertypmties include, but are not limited to the
following:

New teacher training-Each year this is done at both the corporate aridibg level. Columbus
North has new teacher meetings each month to imtedur new staff to our processes and
culture.

Mentor teachers-Each new teacher is paired with a veteran teachieis helps our new staff to
receive direct, “in the trenches” help on the dagay needs as a teacher at CNHS.

Faculty meetings-Each month we hold faculty meetings where in warshdeas, have
conversations around processes, anticipate chakeagd discuss improvement processes at
CNHS. All ideas are heard and considered.




Department Chair meetings\WWe meet each month as a group to discuss issdesoacerns
about our current instructional and workflow praes. Department chairs also hold scheduled
department meetings with their staffs. These auons lead to opportunities that we learn and
grow from.

Critical Friends Group-Started several years ago, our Critical Friendu@itas also begun to
evolve as needed to meet the needs of our stadf.mékt to share instructional ideas and best
practices that can help us better assist our stisdearning.

Instructional Consultation and Assessment Team TIISAThis team is new to CNHS this year.
The team is to serve as a resource for teaché&epmg them make the educational match
between their instructional methodologies and stuliarning styles. Using an approach that
allows teachers to see their students from thadmitsoking in, teachers begin to have a greater
appreciation of their students strengths and limoites in learning. This allows teachers to find
the proper instructional match for their studemtd atilize those to enhance student learning.

All of these professional development opportunifies/e as value added to our educational
processes at CNHS.

6.2.c Evaluating Performance of Processes and Lesng Systems

A current encouraged practice in education iske tast results, and most often standardized test
results, and use those results to “show studemgress.” Philosophically, we believe that this
approach is not a good measure of how well ourestigdare doing in the “big picture.” That

said, we do use standardized testing to assist taking a snapshot of a student’s performance

at a given time.

We believe that other data can better capture edopnance in terms of our ultimate goal, that
being preparing students for post secondary psutiatever those might be. That means that
we believe in preparing our students for more flaahscoring well on a standardized test. We
want our students leaving our school with not jotllectual skills, but with skills that will

make a difference in all that they will do, regasi of what they choose to do.

An authentic data collection for CNHS revolves amwne of our teachers work with our
Special Ed students. We had a teacher of stuaétitspecial needs who worked with one of
our English teachers in an inclusive classroome Ehglish teacher had other classes without
that support. The performance from the class suibport clearly stood out when compared to
the classes without that support. While budgetsaets only allow us to provide support in
those classes determined the most in need of supysre happy to have that support. I'm
equally impressed that our staff has collected then data around this to assist them in
providing a quality education for all students.

Graduation Rate-our students graduate at a rate that is 5% hitjfaer the State average for
high schools in the state of Indiana. Of thosé ginaduate, approximately 90% go on to post
secondary pursuits. Those pursuits could includenbube limited to, military service, four year
schools, two year schools, a job, or further tecdirtrainings. Those who don’t pursue these
paths go straight into the work force.

Naviance—Naviance is a new but promising piece of softvthet has allowed students, parents,
teachers, and counselors to track a student’s @ssghrough school. With this software



students can create resumes, fill out Senior Sgyvwegtch college choices to career interest,

track college scholarships, and even track posirslary successes. Parents can even access this
software and add important information about teeidents. Teachers can post letters of
recommendation here as well. We are finding gasss dior this software and are happy with the
data we collect that helps us know more about tugtesit performances.

Scholarships-over the past four years graduates of CNHS haseiad over $40 million dollars
in scholarship money. This year (2011) our graidgatlass has over $11 million in scholarship
money awarded to them. This data captures the epNHS graduates and allows us to find
ways to meet our seniors post secondary neede GBart 7.1-15 in Section Seven of this
document)

C4 survey graduation surveyeach year our C4 Career Center) conducts a sofigir
graduates. We find from this data that those stisdeho take a C4 class are successful in their
post secondary pursuits and are more likely to istélye career field they initially chose going
into a college or university.

6.2.d Piloting New Approaches to Learning System

While we are supportive of new approaches to aumniag system, we believe they should be
piloted before a wholesale change goes into eftectinimize the risk of failure. Here are three
examples of how new approaches to learning andésning systems have been piloted at
CNHS.

The first is around “Digital Textbooks.” In 2008mSocial Studies department was due to adopt
textbooks. In their review of the books they condd find one that satisfied what they were
looking for. Our leadership proposed looking ajfitail textbooks. Our Social Studies

department decided not only to teach without aiticadhl textbook, but the truly bought into the
concept. It wasn’t long until they were receivimgtional attention for this approach.

Today our Social Studies department chair has ledue other states to share what we've done
and how we’ve done it. Additionally, due to thesess from this “pilot,” as other departments
come up for their textbook adoption year, theyamesidering a digital text as a viable option.

1-to-1 computing-BCSC in general and CNHS specifically are vergiiested in moving

toward 1-1 computing. But before we went out aoddht a bunch of computers and/or
educational electronic devices, they visited schaolTexas and Virginia to educate them on the
best ways to implement such a program.

From these visits it has been determined that réitfae spend lots of money on traditional one

to one computing resources, we will pilot severahBer projects and determine what might best
suit our needs. We’'re doing this through grants emmcouraging teachers to submit proposals for
the money. Preference is given to those teachleoswill try new technologies with only

one/two of their classes and then compare thetsasith their other classes who did not have
those technologies.

We are also beginning conversations around “brimg ywn devices” (BYOD). This concept
will encourage the use of students own technoloiilyinvthe classroom. Again, rather than just
jump in we are slowly testing the waters for apgdbidity in our school and community.

A final example is around our departmental collation. We believe that if our departments
can collaborate around our students’ education thestudents will learn at deeper and more



enriching levels. We are “piloting” the use of @pecial Education teacher and math/English
teachers having “critical friends” groups that ghprofessional development time to improve
their instructional methodologies for their student

6.2.e Use of Action Plans

Our CIC is the place where a majority of our actiens are discussed and carried out. We
have a Goal Action Team (GAT) template that wetosgssist us in our goal planning sessions.
Our GAT template is located Bepartment Goal Templatéor your perusal. We have set this
up so that our departments can align their godls earporation goals.

An action plan usually comes about after a needkan identified by a staff member. The CIC
takes this suggestion under advisement and harsation around the validity of the need. If
agreement is reached that work needs to be donedhthis need, a GAT is established to
further review the need.

Our Site Council is a standing committee that mee&sy fall to discuss our curricular offerings.
The chair of that council is very organized and hagt way of establishing plans that involve
any changes to our curriculum. Expectations arg elear for each member of this council.
New courses are proposed, old courses that sh@in@gnroliment are reviewed and curricular
scope and sequence is discussed to provide theeffestive pathway for education to take
place. The work flow of how a course is approvadulgh our Site Council is shown in the
figure below.

New Course Approval Process For Columbus North Higlschool

Approves or denies course proposal based on
SChOOl Board community norms, available resources, state and
t federal guidelines, and overall school system goals
Direc’[or of Reviews course proposal is consistent with BCSC
. goals and can be supported with system resources
SECOndary Education such as staffing, facility, etc.

As a GAT of CIC, reviews for balance of curriculum

. . in the overall school design. Ensures course ooige
Site COUﬂCll/ CIC appropriate, necessary to meet student needs and

sustainable with current school resources. Corside

if the course competes with a course offered irtfero
t department creating unnecessary duplication.

Reviews to make sure the course is needed for lbvera

Department and curriculum balance. Checks for appropriateness of
D epartment Ch air /Lead er content and availability of resources. Makes sure

course design is consistent with department, school
t and state norms and standards.

Creates the course by defining standards, resources

Teacher or GrOUp of Teacher$ and assessments based on student needs and

curriculum balance.




Our Technology in Education committee (TIE) meetsaaagegular basis to establish action plans
around our technological needs. What used tolaelding model has slowly evolved over time
to become more of a corporation model. With oulding renovations taking place our
corporate leadership has discussed how to begb equibuildings and classrooms with current
devices and applications.

6.2.f Disaster and Emergency preparedness procedwe

Our building follows State laws and corporate exgigons when it comes to disaster and
emergency preparedness. We hold our drills asctegdy law and discuss ways to improve
our egress and safety with each drill if needed.

6.2.9 Sharing Lessons Learned

Lessons learned from the various leadership grat@NHS are expected to be shared with our
staff. It is important that we do not operate syatem that keeps key learned lessons secret.
The expectation is always that learned lessonstaeed with all stakeholders. Accordingly,
each group already discussed is encouraged to sieagach other at the various meetings that
we might have.

In our Principal’s meetings each Monday we shaselé&arnings from our work with students,
staff, and the public. Notes are taken of thistmgeand shared with all the participants as
follow up.

Anytime we have learnings from corporation meetiagsommittee work or councils that one of
our leadership team is a member of, we share whdtave learned with each other in our
weekly or monthly meetings. This is done in a@@riof ways including but not limited to e-
mails, memos, faculty meetings, department chagtimgs, CIC meetings, and our Principals
meeting.

We use our websiténitp://www.bcsc.k12.in.us/nor}tas a primary tool in disseminating our
work, and the lessons learned to all of our stakkss.




Section Seven:
STUDENT LEARNING RESULTS




7.1 STUDENT LEARNING RESULTS

Key measures for student academic performanceefieeted in our school’s results on the
State Standardized tests. These have changedktwvess over the past few years. These
measures include results from a variety of assasstoels including the ISTEP+/GQE, Core 40
End of Course Assessments (ECAS), SAT, ACT, PSAH tésts, grade distributions and the
formative and summative data gathered around spelgpartment goals. As part of the ever
changing accountability measuring system for tte#eSof Indiana, the ISTEP+/GQE has been
phased out as “the measure” used by the State D@Byapublic high schools in Indiana. This
was the last year for our upperclassman to renediad/or qualify for a diploma by means of
the ISTEP+/GQE. The End of Course Assessmentsiaill begin to be “the measure” used by
the State.

Even as this transition is taking place there areversations around changes to the Indiana GQE
again, and on the national landscape there iofallew “National Standards” that will

eventually be used to measure student achievenvéatdo not know when or if those will be
adopted. This ever changing target makes it diffito properly and fairly assess our students’
progress. For now we will use the ECA’s. Sinaertieasure has changed the charts we use, the

Fig. 7.1-1 Percent Passing ECA English 10 Fig. 7.1-2 Percent Passing Bioldggt time
first time (not counting 8" grade testers)
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Fig 7.1-5 Percent passing both ECA’s
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The IDOE compares results from this testing protessspecified set of criteria used for
determining the overall level of performance othal district. Results from the ISTEP+ from
the middle schools and ECA’s from the high schaeals, in any given year depending on when a
student takes the course, provide data which id tesehow how well our students do on these
standardized high stakes exams.

Additionally, the IDOE moved to an “Academic Colagtoup. This will once again create
difficulties in comparing “apples to apples” fromyaprevious year to the next.

Beginning in the 2010-11 school year, the IDOE dsleed that we track the End of Course
Assessments (ECA’s). Unfortunately we did not nese assistance from the IDOE that would
assist us in analyzing the data and in settingapjate goals around them. Additionally, our
funding from the State was cut so we lost remeatiasgtaff that previously assisted our students
in preparing for the standardized test.

With the scores in for this past spring, our pktoi share this information with our staff,
department chairs, and our CIC throughout the @aofshis year and to include information in
the next School Improvement Document. This inckuagditional charts that would represent
the new ECA scores with averages of schools athesState used for comparison, if they can
be found. Note: if found the schools will not nesarily be demographically similar.

The cohort group for the class of 2012 has shovwgrorement and we are proud to say that
currently 83.4 % have passed the English 10 ECA8&% have passed the Algebra 1 ECA.
This is a testament to the fact that we meet stsdehere they are and grow them.
Unfortunately, the IDOE does not use any kind afigh model to show or make public student
successes on the ECA'’s after they have taken shéatethe first time.

Figure 7.1-1 through figure 7.1-5 reflects CNHS/ei@ge school performance on the ECA’s
according to the Indiana Department of Educatioecgiirement. The trend data shows very
little since we have just begun using this dataidally it takes 3 years to even begin to show a
“trend.”

The challenge of maintaining a level of achievemgmiade more difficult because of increases
to our enroliment in sub groups that historicallyé performed lower in the State required high



stake exams. This is a dynamic that has causedrious reflection and allowed us to seek
ways to improve our instructional methodologies.

Our hope is that soon the IDOE will find a consist@measure that allows us to truly measure our
progress and more importantly, our growth ovengbars. Through disaggregating new test data
we hope to find some connections or common thréaatswill allow us to better assist our
students in their academic pursuits.

Fig. 7.1-6 through 7.1-13 are indicators of studmrmicess in meeting achievement standards for
grades 9 through 12 on a variety of measures. eléer generally improving rates of
performance over the past three years with theptixseof a one year dip in our SAT scores.
This year we had a 46 point increase in our SATesco

Figure 7.1-5 reflects the percent of our studerite graduate from high school. 7.1-6 shows our
attendance rate. Figure 7.1-7 shows how many stsideaduate from CNHS with an Honors
Diploma. Figure 7.1-8 shows the number of studests graduate from CNHS with a Core 40
diploma. This approach to quantifying performameasuring strengths and weaknesses and
developing improvement projects exemplifies a watltks approach to quantifying
improvement.

The percent of students receiving the Academic Hohas been consistent for the past ten
years. We find this interesting because our AGrexwere at an all-time high. The percent of
students receiving the Core 40 diploma also has beesistent during this time for CNHS.

Figures 7.1.9 through 7.1.10 reflect the perforneanfcCNHS by disaggregated groups of
students. Due to changes in reporting by the Afamration we switched the numbers this year
to reflect the number of students taking AP cotise % taking. We found that we had to use
the data provided for us since the IDOE has natnted much of this information for the past
two years. There are some positive trends heraseas$ that need improvement.

In previous years we used this data on our prajaasidevelopment days allows us to see areas
that we need to focus on as a staff. In as muetheaso longer get these days, the task to discuss
these numbers meaningfully has fallen more upomépartment chairs. Whereas, we once used
the professional development days with “intentidgato bring us closer as a staff as we
reviewed the results of student performance, we negd to be more intentional about finding
ways to meet and discuss the data. When not ggabagfrade 10 is used, since it is the GQE
exam year.

The charts that follow will all give graphic repeegation to our achievement. Some measures
are new and will not have much of a history. OGgheill show the progress of CNHS over a
longer time period. Others are being used for asthe last time as measures asked for by the
IDOE are being changed.



Fig. 7.1-6 Percent of students who graduatéig. 7.1-7Attendance rate at CNHS
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(See Fig. 7.1-12) The number of students takieg®BT is at an all-time high and we are able
to continue to perform above both State and Natiamarages. As a school we have more faith



in the ACT as a test for student knowledge becausean achievement test that shows students
exactly where they are in reference to being celiegady. The trend of CNHS is to score above
the State and National averages in both the SATIlEACT even as we have more students
taking these exams.

Fig. 7.1-12 Percentage of students enteringrig. 7.1-13 ACT composite score and number
post secondary education from CNHS of students taking the ACT test.
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Please note that we have had to list some of e 8verage scores as “Not Given” because we
cannot find where the IDOE shares this informatariine, as it once did. Much work is left to
be done to disaggregate these scores and to anehataehey mean. The data on our
performance on the standardize one-size fits-gllftem the 2009-10 school year, when put into
the IDOE’s performance category showed CNHS adiagachool.

This year our performance according to the IDOEsuess will list us as a “D” school, an
altogether new way to rank our schools that wasibélgis year. We take exception to these
categorizations for a couple reasons. 1) IDOE doe¢sise a growth model for their calculations
and 2) we feel that the things we do well in refieesto authenticity and 2Lentury Skills

cannot be measured by a standardized test.

The school’s student learning results relatedhéogoals and objectives in Section Two are
summarized in the following recapitulation: CNHS8ssrigorous standards for our students. We
work toward the goals of improving our overall sspon the measures required by the IDOE.

We find that our students do at or very close @ieSaverages on State standardized testing. We
find that our students do better than the StateNatobnal averages in tests such as SAT and/or
ACT. We note that in 2010-11 over 75% of the héghools in Indiana, under the criteria
established by the IDOE are failing schools.

This year we received information for the first éinm reference to our students who went on to
Indiana Colleges/Universities. This informatiomafrom the Indiana Commission for Higher
Education. The data is from the 2007 school yleaould like to share one point from that



report. It deals with Remedial coursework by H&ghool Diploma Type. Seventy-eight
percent of our graduates required NO remedial vabtke post-secondary level. We will not
know the significance of this until/unless this gaission follows up with additional data around
this topic. If we continue to get this informatitgren we will continue to place it in this
document for comparison and improvement. At theetof this writing there has been no follow
up on this report for us to use as a comparisontpoi

Finally, in recent years Columbus North has beewy peo-active in helping students to and in
the next level. This, not standardized test s¢aney be, perhaps the greatest measure of our
success as an educational institution. How ar&elging our students to and in the post
secondary work? As shown in graph 7.1-14, we lb&gein to have a significant number of
students taking “dual credit” courses, thus earweoltege credit while still in high school. Even
more impressive is the work done by our Counséllegter in regards to garnering scholarship
money for our students. As shown in graph 7.1vwibhave helped to the tune of over 37
million dollars over the last four years, somethimgare very proud of.

7.1-14 Number of students participation in Dual Creditiops

7.1-15 Scholarship dollars garnered by class
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7.2 Student and Stakeholder Focused Results

When we review the information that we get throughrmal survey results or other
communication pieces such as parent feedback frpem®louse, Parent/Teacher conferences,
Parent Connect (soon to be Parent PoRatent Portal link , parent/student e-mails received
throughout the year, conversation with our statf emembers of our school community, we see
that our stakeholders are, for the most part, feadisvith their students’ academic progress. At
the same time, we feel there are areas in whicbamestill improve.

Our student’s academic achievements are at or ahev&ate and national averages in most
categories. Still we feel driven to improve ondastandardized results. More importantly to
us, however, is seeing growth in non-standardizedsures, i.e., students being creative
thinkers, decision makers, and lifelong learndrkse difficulty in quantifying such results leaves
us looking for better ways to do so. We have rdgdrad our students take the H.S.S.S.E., a
national survey gauging student satisfaction arghgement. We are working on district



initiatives of implementing the principles of “Uraxsal Design for Learning” and “Positive
Behavioral Instructional Supports.” We have trieadtapture the effectiveness of these
principles to share with our public.

High School Survey of Student Engagement

The High School Survey of Student EngageméitS.S.S.E) is a survey designed to compare
the mean responses of students from our schodll$tudents surveyed (nationally) with three
critical dimensions. These dimensions are: 1) @wgrintellectual/Academic Engagement, 2)
Social/Behavioral/ Participatory Engagement, anBr@ptional Engagement. This data,
collected in 2006, 2008, and 2010 allows studdr@sopportunity to share their perceptions and
views of their high school experience. Althougis urvey, like all surveys, has some
limitations, it does allow us to use the data atld of that snapshot in time to find ways to
enhance our educational processes and delivergrsgst

Overall impressions of key points from the H.S.B.$dicate that our students, over time are

*Students at CNHS volunteer and value service rtiwag their cohort group.
*Students at CNHS feel that they are cared fochosl.
*The longer students are at CNHS the more positieg feel about being here.

*Data for this survey is kept in the high schodiad and is available to review in house upon
request.

Universal Design for Learning

In an effort to quantify the data collected for UDIDL a rubric was designed. (See Appendix
4-B) In the first year of our “walk-throughs” wesigned a rough rubric to guide our data
collection. In the second year we found a rubrigtee Center for Excellence in Leadership and
Learning (C.E.L.L.) website and “tweaked” it to étir building level needs. We have collected
this data for two years in a row (2009-2010). Tingt fyear we attempted to collect data from
each teacher. The second year we used a repriégestampling of our staff. This was our first
attempt and in looking forward to ways we may reuise rubric to give us better data.

Reviewing the UDL data gathered from the “walk-tihghs” at Columbus North High School
shows that although we took only a representatwvepding the second year, our staff overall,
showed progress in their knowledge and use of Uiiciples from one year to the next. Our
staff feels comfortable with the principals of UBhd recognizes the reason for using these
principles in their classroom. They support tharkvand indicated that they had sufficient
opportunities to practice those principles.

There were areas with which the staff felt thetleasfortable. The first was the area of having
multiple media formats to work with and the seceras having a choice of tools to utilize.
Informal feedback indicated 1) that the staff wagportive of the philosophy and in fact already
practiced this as they understood it, but 2) wdnade to have more technology in their
classrooms in order to support this at the nextustonal level. With current funding cuts we
hope to be able to progress toward our goal oftormme computing for all.

Positive Behavior Instructional Supports

Positive Behavior Instructional Supports is a psojphy that has been used twice before in our
school, but this is the first year for that a dedtmitiative has given the training and support t



fully implement Positive Behavior Instructional Sugpts (PBIS)CNHS PBIS as a formal tool
for the entire school. We feel that we have ubedé principles of creating trust and providing
options for many years at CNHS. As such, the stadfs not see this as a new program, but
rather a twist on old paradigms to a program thabnsistent with what we have practiced for
years at the leadership level.

The overall philosophy of PBIS is to be proactinenstructional approaches to teaching and
improving social behaviors of our students. Thalg®to reduce (have less) student disruptions
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and/or fewer poor choices by students. This isdpnintentionall§ teaching appropfate &

behaviors and setting clear expectations with ardwystem By making better choices,
students will enhance their options to finding ®ss; both now and later.

CNHS feels very good about the student and stallehshtisfaction expressed via summaries,
discussions, notes received, teacher longevity samney results. Philosophically we are
academically forward thinking in providing our samnds with the best in instructional and
assessment practices. We are open with our puBttithe same time our focus as a building on
developing a culture of respect, responsibility egldtionships shows a healthy connection to
the best practices of yesterday and today.

7.4 Faculty and Staff Results




Faculty and staff satisfaction is a very importagiredient to the success of student and
stakeholder satisfaction as well as student pedana. Columbus North High School is an
excellent place to work. We have a highly quatifeaff and a school community that values
education.

The community as a whole is very supportive of BG®@ year after year finds wonderful ways
to support our students in their educational gos& have open lines of communication
between our staff /administration and our publicolensures an environment where students
come first and learning is at the front of everyeriplate.”

The staff consists of professionals who understhatthere is no greater call than teaching and
that our tomorrows depend upon their preparati@ahdedication to their students today. They
are all “highly qualified” as defined by NCLB, botore important than National labels, the staff
at CNHS truly cares about each and every studBmey will do their part to ensure that their
students are ready for the next steps in theiréstu

One measure of staff satisfaction is the longevfityur staff. Although we have had many
retirements in the past few years, staff membeis avk hired have a tendency to stay at CNHS.
We have several staff “get togethers” throughoatythar and these are always received well.

We also have a culture that encourages openneso#aboration. Our staff feels comfortable
sharing new ideas and successful practices withdha@nistration.

7.5 Process Effectiveness Results

One of CNHS'’s key objectives is to improve oveoatianizational performance. To do this we
have a process known as Plan, Do, Study, and Iregi®SI). This process helps us to collect,
analyze, and use learning center process inform&tiocontinuous improvement. What follows
addresses how this is done. The work is structtimedigh the CIC. As we look to find ways to
make CNHS the best it can be we use a couple diffenethods of PDSI.

First, most of our curricular and pedagogical wisrfocused through our various departments.
Department chairs and coordinators assist us iRDB®I process as a matter of every day
operation. Often ideas for improvement are iretigat the teacher or department level. Those
ideas are processed through several funnels depeadiits purpose.

For example curricular or course changes are fexndrough the Columbus North Site
Council. They have the responsibility to ensui the curriculum and courses proposed and/or
currently offered are rigorous enough and do netlap other department goals.

Another help in the PDSI process is our Goal Aci@ams (GATSs). These teams are designed
to assist our CIC in gathering data and processamgerns raised by members of our school
community. An example of this work would be thedst of our building renovation plans.
Many voices needed to be heard and all stakeholdenes given the opportunity to have input
into our future plans around renovation.

In summary, CNHS conducts a self-assessment usiiylalcolm Baldrige Quality Award

Criteria for Excellence. In conducting this sedsassment we are sensitive to the need to present
an accurate and balanced view of how we have peedin a number of areas. In reviewing the
data collected from the multiple sources we hawlabie, we have been able to capture a clear
picture of how well our students compared to otedents across the State of Indiana, provided
the IDOE had state average data to share. Wergametl in comparison to the other schools



our size and schools with demographics similarsto Tiypically we outperform those schools
them year after year.

The trends we find show that despite the increaseir sub-groups we continue to do well. One
trend we find is that when we identify an area@éded improvement the next year we have
done better in that area. Unfortunately, a diffiésaib-group usually falls a little in terms of
standardized testing when this happens. Our gdalraise the performance level of all sub-
groups without having a decrease in the performahe@aother sub-group. We will be using
this information as we plan our professional depeient activities for next year.

Again, in using the Indiana DOE website to loaddéa of similar performing schools we came
to two important conclusions. 1) We are hard pdds find a school with our given
demographics that out performs us. 2) The dath@tDOE is not being maintained regularly
and often out dated and therefore not much valuadas we look forward. All things
considered: We are proud of our staff, studemd,sthool community for investing in the
future of Columbus and their commitment to be tastibhat they can be.

One of the questions we are working to answerdlear format is “does the school’'s PDSI
process work?” We feel that this could be answerdmbth the positive and with some
reservations. The initial consensus is, “yes.thé PDSI process did nothing else but allow us a
format in which we can continually review our wamkd data and then have conversations
around how to improve our work then we feel thas guccessful. We feel confident that it
provides us with more than a process however. &¥kthat given the data and with the
demographics changing around us each year, thatdHewe are doing is in the best interest of
our students and stakeholders.

Concerns exist around the type of measurementshi@dDOE requires does not adequately take
into account individual situations and overall dgmaphics for schools in the State of Indiana.
To compare schools that are large and diverse wityeschools to those that are small,
homogenous rural schools, with everything in betwlegsed on standardized testing is a poor
model that we are asked to work with.

Never the less, we believe in educational standandsigor and believe that we are doing a
good job in both areas. This also leads us to\elieat the work we are doing is on track and
that the work we do with our data and review angrapriate for out continual improvement.



Appendix



Appendix --1.Leadership
SECONDARY ADMINISTRATOR EVALUATION

The following administrative evaluation approach isbased on the research of the Coalition
of Essential Schools (CES). This research led tha identification of ten common principles
practiced in high performing secondary schools. Téimplementation and practices of
these principles may be unique to each school basepon that school’s special context.
There is no one-size-fits-all model for a successfechool formed around these guiding
principles. This approach to administrative evaluéions is meant to guide the
administrator in a self-reflective process of settig priorities and designing practices as
each administrator guides teaching and learning impvement efforts suited to its
particular students, faculty and community.

If you are interested in learning more about this onceptual framework for this evaluation
approach you can refer to the CES national website www.essentialschools.org

School Focus: The school focus should be on helping studeais | use their
minds well. Is this evident in your school arision? How do
you know?
Nor Evident Emerging Competent Strong Expert
1 2 3 4 5
Self
Evaluator
School Goals: The school’s goals should apply to all studeaithiough the

means to these goals will vary. Curricular dieeis should

be guided by the aim of thorough student mastaedy
achievement rather than by an effort to merelyec content.

Is this approach evident in your school or don® How do you

know?
Not Evident Emerging Competent Strong Expert
1 2 3 4 5

Self

Evaluator




Pedagogical Practice:

The prominent pedagogy should be teaching andhaogc

to provoke students to learn how to learn. Stoelent

should be the primary worker in the instructibprocess.

The student should be actively engaged inrtb&uctional
process rather than passive recipients of deliviergtduction. Is
this approach evident in your school or divisiod@w do You

know?

Not Evident
1

Emerging
2

Competent
3

Strong
4

Expert
5

Self

Evaluator

Assessment:

Teaching and learning should be documented ar$sad with tools
based on student performance. Students not yepabpriate levels of

competence should be provided intensive supportesalrces to assist
them quickly to meet those standards. Multiplen®iof evidence should
be used to better understand the student’s streiagith needs, and to plan
for further assistance. Is this approach evideybur school or

division? How do you know?

Not Evident Emerging Competent Strong Expert
1 2 3 4 5

Self

Evaluator




School Climate:

The tone of the school should explicitly and selfisciously stress values
of clear expectations, trust and decency. Isapgoach evident
in your school or division? How do you know?

Not Evident
1

Emerging
2

Competent
3

Strong
4

Expert
5

Self

Evaluator

School Commitment:

The principal and teachers should perceive therasels
generalists first and specialists second, anmlorace a sense
of commitment to the entire school. Is this apploavident in

your school or division? How do you know?

Not Evident
1

Emerging
2

Competent
3

Strong
4

Expert
5

Self

Evaluator

School Alignment:

Administrative, leadership, and management effamtsclearly
aligned to improving teaching and learning whiebuits in

increased student performance. Is this approademvin your

school or division? How do you know?

Not Evident

1

Emerging
2

Competent
3

Strong
4

Expert
5

Self

Evaluator




School Improvement Plan
2008-09

APPENDIX 2-A

Universal Design for Learning
-Personalized learning outcomes
-Multiple means of representation
-Multiple means of engagement
-Multiple means of expression

< | \

PROBLEM SOLVING CORE PROCESSES
RESOURCES <:> Instructional Consultation Teams ﬁ Academic Curriculum & Instruction
Teacher Assistance Teams -Mapping
-SMART IEP Goals
-Text Book Adoption
Behavior Curriculum & Instruction
- PBS

Building > | Teacher Capacity




Appendix 4-A

"Successful people ask better questions, and as a result, they get better answers."

--Anthony Robbins

SMART GOAL

]
]
]

Specific

M easurable
Achievable
Realistic
Time-phased

ooon O

What does your department most need to impr@a@ose 1-3 of the most important. Perhaps younsed to use quality tools to determine
priorities. Align to district and building focusChis should be about your critical work--not "sohieg else.")

What is the information (data? documented pastef behavior? test results?) you have that stppius opinion? How will you check to see if your
“gut” feeling has a foundation in fact?

Is this work in your realm of influence? (If ndtlikely is not a good department goal since yowst be responsible for the outcome-- OR--If mdto

else might be needed to be included in this disonsss a partner? Is another department willinggaok with you? Perhaps then it could work as a
collaborative department goal.)

What would be the best outcome you could hopé&dmn this work? How will you know you are sucskg?

How might this goal impact student engagemedtmerformance?

How might this goal impact my classroom instimectand practice?



][]

Who in your department will work on this projecHow will progress be monitored?

What calendar will you use to monitor your pexyg in the work? Who will hold action team memlresponsible for meeting deadlines? (Set some
dates for progress checks.)

What measurement will you use to prove your waak had a positive influence on the problem? Mdiwou collect data to see what impact the

work has? What data might you need for decisiokHngaas you work towards your department goal? tjghaners may you need to access or who
may need to help collect that data?



First
Name

Open-
Ended
Response
Lisa

Denise
Pam
Keith
Alison
James
Darnell
Lavena
"Becki"
JOHN
Janae
Marcia
Wayne
John
jenny
Teresa
Mike
Brian
Dan
jeff
Hedy

Kim
Tami

What
depart
ment
repres

ents
Last name you?

Open-Ended Respo

Response nse
Enneking

Briner-

Richardon

Smith

Burton

Williams
Pfaffenberger

Archey

Combs
GREEN
Norman
Cheatham
Britton
Murphy
wallace
Weichman
Metz
Wichman
Marsh
metz
George

Green
Reardon

(o]

—_

Other
(please
specify)

Athletics
Journalis
m/C4

Please
rate your
current
teaching
practices
to the
ubL
teaching
principle.
INDIVID
UAL
GOALS

Clarity of
goals
3
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w w

UDL Rubric 2007-08

Please rate
your
current
teaching
practices to
the UDL
teaching
principle.
INDIVIDUA
L GOALS

Evidence of
different
objectives
for learners
1
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NANWWRANNFERFRWRAR-

w

Appendix 4-B

Please
rate your
current
teaching
practices
to the
ubL
teaching
principle.
MULTIPL
E MEANS
OF
REPRESE
NTATION

Provide

multiple

examples
2

WNNDNW

WWNWWPARWWNWWRA~

w

Please
rate you
current
teaching

r

practices

to the
uDL
teaching
principle

MULTIPL
E MEANS

OF

REPRESE
NTATION

Highlight

critical
features

w

WNWWNW

WWWWwwhANWWWWRH~

w

Please rate
your current
teaching
practices to
the UDL
teaching
principle.
MULTIPLE
MEANS OF

REPRESENTAT

ION

Provide

multiple media

formats

1

WINNRAADN

WWNWWDANWFENWRE-

N

Please rate
your current
teaching
practices to
the UDL
teaching
principle.
MULTIPLE
MEANS OF

REPRESENTAT

ION

Offer
adjustable
levels of
challenge

—_

WNHE W =

N WNNNDRANNEFRENR-

EN

Please rate

your
current
teaching

practices to

the UDL
teaching
principle.
MULTIPLE
MEANS OF

ENGAGEME

NT

Support

background

content

2

NNWWWN

NDAWWNPARWOUNWWWRA~

EN

Please
rate your
current
teaching
practices
to the
uDL
teaching
principle.
MULTIPL
E MEANS
OF
EXPRESS
ION

Offer
flexible
opportuni
ties for
demonstr
ating skill
2

NNNDBANDN

NNNNNDANNNNWR-

w

Please
rate your
current
teaching
practices
to the
ubDL
teaching
principle.
MULTIPL
E MEANS
OF
EXPRESS
ION

Provide
opportuni
ties to
practice
with
support

»

NNDADMWW

NANPMPLOWDRWWWDSARDREH=

EN N



laurie
Roger
Gail
Jim
Jay
sandy
William
Tim
Steve
Stan
Kim

Rosaind
Bajorn
Carolyn
Joseph
Betsy
cesar
Megan
Laura
Dennis
Tom
Michael
Karen
Brian
Jill
Jennifer

Mary
Norman
Brad
Troy
Adam
Randy
Rachel
Marcia
Ronald
Darin
Steve
Ingrid
Stacy
Robin
Jon
Mike
Katie
Toni

pfaffenberger
Gemberling
Nowels
Sheridan
Payne
freshours
Stultz

Bless
Gobert
Meyer
Stover

Pegram
Gaylord
Friend
Haley
Warble
de luna
Shaff
Richardson
Lindsey
King

Riley
Weed
Campbell
Wilkerson
Robbins

Hamlin
Lewis
Branham
Knorr
Megel
Sims
Searcy
Cheek
Novak
Johnson
Tyler
Stephens
Soub
Cain
Bradley
Spock
Richey
Held

10
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Foreign
Languag
e

C4

special
educatio
n

WhAWWNDPAHL, P, WDAW

WWWhArWRARWWWWWWNWD

WNWWWPAWWWWNWWWWWNDW

NDANWOWNDAE, P, WWLWW

WWPAEFELNWNNWNNMNNNWW

WNNWWFENEFEFWWWNWWWNNN

WWWNNDRARNFHDIWD

A WWWWWWNDIRANNWEWD

WWWWWNNWWWWNNWNDANDW

NWWWNRARE, P, WWW

WWWWMNWFELFNWWWWNWW

NNNWWWNNNWWOWNWWWWDNDW

NNNNWDAFEFRDWD

WHE ANWNNWFEFARNWNND

A WHEHNWNWNWWWNWWWNFED

N R NDARFR R WWD

WHE FEFNNWRFRRFRFRFEFNWNRFRW

AN L WNNEFEDNWWONMNNWLWWLWWAEW

HFNWWNRAFR~RDND

A NNNMNNWWONMNNWWWEAEND

NNWNWWNNNWWWWWNONNNEREDN

NNWNWDRAEFRDDW

WNHFEFNNNMNNNWNNWNONDNW

HF NNNNNNNNWWNNNNNNDDN

WNWWNDAEFEDNDMD

WANWNNNWWWRAWNWD

NWRADMNDMDANWNWWWWWWANNDN



Mike Nehring 7
Ryan Clark 4
Jennifer Davis 7
Andrew Larson 9
derik gratz 0 welding
Andy Dunn 2
Jason Speer 10
Cindy Karwacki 5
Meena Jagasia 9
mimi hageman 6
Dale Patterson 3
Ruth Hurrle 15
Dennis Khune 1
jamie champlin 9
LuAnn Davis 16
Wayne Roberts 4
Deborah Riga 6
Brett White 7
Robin Allen 3
Kay Eagleman 3
Edward Niespodziani 10
Mary Moore 5
Lisa Cooley 6
Libby Arthur 10
Nick Williams 9
Melissa Taylor 7
David Clark 12
Robert Perry 10
Katie Arnholt 3
Isaac Sturgis 10
Barbara Handt 4
Scott Seavers 2
Rick Thomas 16
mike hayes 3
Linda Chui 3
Reginald McLaurine 7
Kelley Culp 4
Delcie Pace 4
Julie Speer 16
Rick Weinheimer 4
Gerald Mihay 10
Trent Hillenburg 10
Patricia Magaro 11
Betty Richardson 11
Remediat

Jan Matchette 0 ion
Janie Gordon 8
Cheryl Dieckmann 9
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Mike
Jaye
Susan
Elizabeth
David
Bob
Daniel
Abby
Kathy
Ruth
Norma
Nathan
Amy
Shane
Sarah
Karmen
Mike
Jana
Brent

Janet
Kallie
Lax
Leslie
Dale
Jason

Hackman
Lahee
Scott
Bays
Stidham
Pulley
Ho
Howe
Lahee
Musillami
Flodder
Schiefer
London
Teague
Sanders
Moehring
Disney
Thompson
Veach
Van der
Dussen
Kovert
Susan
Fairchild
Stelting
Perry
138
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Clarity of goals

Total out of 59 Observations
Percentage out of 59
Observations

Highlight critical features

UDL Rubric 2008-09

Total out of 59 Observations
Percentage out of 59
Observations

Offer adjustable levels of
challenge

Total out of 59 Observations
Percentage out of 59
Observations

Offer flexible opportunities for
demo

Not yet
Evident Emerging Intermediate  Advanced
6
2 3 1
3
6
1 1
6
2
2 4
4 2
2 4
3 2 1
13 24 18
22 41 31
Not yet
Evident Emerging Intermediate  Advanced
3 3
2 3 1
2 1
3 3
1 1
3 3
2
6
4 2
1 3 2
3 3
10 14 24 7
17 24 41 12
Not yet
Evident Emerging Intermediate  Advanced
4 2
3 2 1
2 1
3 3
2
6
2
6
6
2 2 2
5 1
25 21 9
42 36 15
Not yet
Evident Emerging Intermediate  Advanced

4 2



1 3 2
1 2
3 3
2
6
2
3 3
2 1 3
1 2 3
3 1 2
Total out of 59 Observations 14 25 14 2
Percentage out of 59
Observations 24 42 24 3
Not yet
Offer choice of learning contexts Evident Emerging Intermediate  Advanced
2 3 1
5 1
2 1
3 3
1 1
6
2
2 4
6
2 3 1
3 3
Total out of 59 Observations 20 25 7 3
Percentage out of 59
Observations 34 42 12 5
Not yet
Multiple examples Evident Emerging Intermediate  Advanced
2 3 1
1 4 1
3
3 3
2
6
2
1 2 3
3 3
2 3 1
3 2 1
Total out of 59 Observations 9 16 25 5
Percentage out of 59
Observations 15 27 42 8
Not yet
Provide multiple media formats Evident Emerging Intermediate  Advanced
3 2 1
2 1 3
2 1
3 3



1 1
4 1 1
2
5 1
6
1 3 2
5 1
Total out of 59 Observations 31 9 13 2
Percentage out of 59
Observations 53 15 22 3
Not yet
Support background context Evident Emerging Intermediate  Advancec
1 2 3
3 3
3
3 3
1 1
6
2
3 3
3 3
1 4 1
5 1
Total out of 59 Observations 8 26 17 4
Percentage out of 59
Observations 14 44 29 7
Not yet
Provide opportunities to practice Evident Emerging Intermediate  Advanced
3 2 1
1 4 1
2 1
6
1 1
6
2
4 2
6
1 2 3
4 2
Total out of 59 Observations 2 11 29 13
Percentage out of 59
Observations 3 19 49 22
Not yet
Offer choice of content and tools Evident Emerging Intermediate  Advanced
5 1
1 3 2
2 1
3 3
1 1
6
2
4 2
2 4



Total out of 59 Observations
Percentage out of 59
Observations

1 4 1
3 3
20 23 7
34 39 12



4-C
Social Studies Student Survey
Digital Format

Universal Design for Learning Teacher Assessment- Social Studies- 2011
(Information will be kept private- For data and continuous improvement purposes only)
(PS- We will learn together- I am not an expert!)

Your Name Date

Directions: Place an X along the continuum to demonstrate your level of proficiency. A number 1
would indicate a true lack of understanding or ability a 4 would indicate that you would consider
yourself proficient.

1. My ability to accurately explain to another professional the definition of UDL.

1 2 3 4

2. My level of understanding of the guiding principles of using UDL.

1 2 3 4

3. My level of understanding of the purpose of using UDL in a classroom setting.

1 2 3 4

4. My level of understanding the language of UDL.

1 2 3

=N

5. My ability to apply the guidelines of UDL into my own classroom practices.

1 2 3 4

-Over-



6. My level of awareness of my own learning style.

1 2 3 4
7. My level of awareness of my student’s learning stvles.

1 2 3 4
8. My level of awareness of my teaching style.

1 2 3 4

9. My level of being purposeful in applying the principles of UDL in my classroom.

1 2 3 4

10. What sort of training and or in-service would be helpful to increase your level of understanding
and implementation of UDL in your classroom? Or asked another way, what can I do for you?
I think I can help if I know what you need!



Appendix 4-D
Departmental Goal Template

Action Team/Department Action Plan

Department Action Team: te Babmitted:

SMART Goal:

Restate the problem being studied:

Area of Focus (UDL, Literacy, Diversity)

Team Members:

Action Plan:

Possible Strategies:

Timeline:

Formative Data:

Summative Data:




Appendix 4-D
Departmental Goal Template

Action Team/Department Process Notes
Continuous Improvement Council

1. Members: (eight members or less recommended)

2. State the Problem being Studied:

3. Purpose of the Team:

4. Available Data- Please attach to report

5. Root Causes- Usage of Quality Tools- ie (Brainstorimg) (Plus/Delta Charts)

6. Critical Questions, Issues, Barriers:

7. Recommendations:

8. SMART goal- (Specific, Measurable, Achievable, Remstic, Time-phased)

9. Product or Action Plan- Complete attached template



Appendix 6.1.b

Leadership Structure of Columbus North High School

Principal’'s Cabinet

The principal’s cabinet consists of the principétg deans, the athletic director, and the auditori
director. This group meets every Monday morningdordinate their calendars and discuss items
that are important to the direction of the manageraed safety of Columbus North High School. It
is an open forum for those involved.

John Johnson Jeff Hester Jim Sheridan AaroneKarr
Ruth Hurrle Rick Thomas Rotating Counselor
Susan Scott John Green David Clark

CIC Continuous Improvement Councils

The Columbus North CIC consist of four teachengdradministrators , a support staff person, and a
Columbus North Parent. Each CIC, in its analy$igoals, strategies and measures, may wish to
improve existing instructional programs and schesluttaffing allocations, operations, professional
development, the utilization of Board-allocateddapand the utilization of contractually designated
stipends. The CIC meets the first Wednesday di eaunth.

Members for the 2011-12 school year include:

Tami Reardon- Chair Cathy Simmons Joan McKinney  hnJdimhnson
Jim Pfaffenberger Mimi Hageman LauraRichardson
Denise Briner Susan Scott John Green David Glanhair

Department Chairs

Department Chair meetings include the principadgadtment chairs, the guidance director and the
department coordinators. The Department Chair€&@umbus North have a new design and new
responsibilities for the 2004 school year. Thaysdwo buildings, Northside Middle School and
North High School, in a departmental leadershipacdéy for grades 7-12. The goal is to vertically
align our curriculum for a more standardized appihad® a BCSC education. The Department
Chairs meet every Tuesday at 1:45 in the guidaon&eoence room with principals and department
coordinators. Their responsibilities include bwg aot limited to:

- Working collaboratively with the building’s admimiators to perform the administrative
duties necessary.

- Participating in functions of personnel and pergmmanagement by assisting in the
recruiting, interviewing, and hiring of new teacher

- Evaluating departmental staff, preparing evaluateports, and, collaboratively with the
building administrators, making recommendationsrébention of dismissal of staff, through
collaboration with building principals



- Coordinating curriculum development and the essabfient of departmental goals.

- Supervising instruction in the department and &sgislepartmental personnel in the
improvement of instruction.

- Facilitating regular departmental meetings gradég 7

- Meeting regularly with the Assistant SuperintendentCurriculum and Instruction and the
other department chairs for grades 7-12 to engsteatl horizontal and vertical articulation.

- Being knowledgeable about current research in comted teaching strategies.

- Supervising the selection of teaching materials.

- Working cooperatively with the Middle School Depaent Leaders in the content area
handling budgeting, requisitioning, inventoryingdamaintaining departmental equipment

English—Rick Weinheimer Math—Dale Nowlin
Science—Denise Briner-Richardson Social Studiedsby iArthur
Guidance—Rick Thomas ( nhon-administrative)

Department Coordinators

We are also using Department coordinators to assist improving Columbus North High School.
Two coordinators also report the BCSC as departimeads.* They attend and participate with
Department Chairs as their schedules permit. Tlesponsibilities include but are not limited to:

1. Monitor alignment of curriculum to national, stadéed local standards and coordinate

information regarding curriculum, including apprbweétextbooks for department course

offerings.

Initiates, coordinates, and supports departmengdtuchatters.

Prepares the department for the opening and claditige school year, and orients new

teachers to programs and teacher processes.

4. Monitors facilities and coordinates inventory, upgesafe storage, repair, and replacement
of textbooks, materials, and equipment for the depent.

5. Facilitates communication among department staffwaith the building principal/C4
director/Special Ed director, and promotes and stipghe school in the community.

wn

Business—Mike Hackman C4— Becky Combs *

Fine Arts—Leslie Weaver World Languages—Marshadkh
HPER— Megan Shaff Special Education—DaniefHo
Site Council

The North Site Council is primarily responsible foonitoring and recommending changes in
curriculum. Site Council recommendations are ntadee building administration and the
Assistant Superintendent for Curriculum and Indtauc The Site Council has the following
responsibilities:

- Approves or denies course proposals based on coitynmanms, available resources and
overall school system goals
- Reviews course proposals to ensure consistencyBG®HIC goals



- Reviews course proposals to ensure alignment te sties and standards

- Reviews courses design to ensure that the coraenive supported by other school systems
such as attendance, grade reporting, supervigion, e

- Reviews for a balance of curriculum in the ovesaliool design.

- Reviews courses for deletion from school courserofgs

- Reviews major changes in course standards andrtqua#erns, course sequencing, or
course content delivery patterns

- Serves as an advisory committee for the school @dtration on issues directly impacting
curriculum

Members of the North Site Council for this year.are

Business—Mike Hackman _Fine Arts-Janie Gordon _ G4Becki Combs

C4—Kay Eagleman EnglishSarah Sanders Foreign Languad€athy Lahee
HPER—Debbie Riga _Math-Susie Lax ScieneeDenise Briner-Richardson
Social Studies-Laurie Pfaffenberger eSial Ed—Jim Pfaffenberger Student
Services—Sonya Harrison T&tpport—Jennie Chrisman

Support PersonnetCathy Simmons

Students(Not selected as of the time of this documgbmittal
— Freshman-- Sophomore—
Junior— Senior—

Administration—Susan Scott

T.I.LE. (Technology In Education)

The T.I.LE. committee meets to discuss and platefdinology needs within our building. The T.L.E.
committee also tracks and reviews current technolsg and assists in determining the level of
need for individual courses and departments. Th&.Tcommittee represents the interests of North
to the BCSC technology department. The emphasis fature needs for the various departments to
ensure that our students and staff are properlyppgd and trained to enhance the technological
educational experiences at Columbus North.



APPENDIX 7-B

PBS DATA

SUSPENSIONS AND EXPULSIONS

Fig. 7.5-3, Measure 4.1.3
No. of out of School Suspensions

Fig. 7.5-4, Measure 4.1.4
No. of Expulsions

# of Suspensions
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Suspensions —m— Actual
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Required coursework to graduate from
Columbus North High School

Course Distributions

Additional Requirements

English — 8 credits
Health — 1 credit

Social Studies — 6 credits
Mathematics — 6 credits
Science — 6 credits

PE — 2 credits

Electives — 11 credits

Pass the End of Course Assessment for English

Pass the End of Course Assessment for Algebr

Completion of Senior Project

10




